Year —2 (July to June including exam)
Course | Total | Internal External | Internal +
code | Marks ((Formative) (Summative)] External
Course 3: Learning and Teaching | 201 100 15 70 (Sum;'nsaﬂve)
Course 6: Gender, School and Socicty 202 | 100 15 70 15
Course 10 : Creating an Inclusive School 203 | 100 15 70 15
Course 11 : Education for sustainable development 204 100 15 70 15
Course 12 : Optional Course 100 15 70 15
a) Education for Vocation/work experience 205
b) Health and Physical Education 206
c) Education for peace 207
d) Guidance and Counselling 208
¢) Extension education 209
Course EPC 3: Critical Understanding of ICT 210 50 35 15
Course EPC 4 Understanding the Self 211 50 35 15
School Internship II 212 | 400 150 250
Total 1000 295 350 355
Tutorials, Seminar, Activities, community work, Educational Tour, scout guide camp and
workshop/ Seminar for ESD etc will be the integral part of the curriculum.

Course 3: Learning and Teaching
Code: 201

Total Marks: 100

e

Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

1. Comprehend the process of teaching & learning.
2. Understand the relationship of cognitive, social and emotional development with learning

process.

3. Reflect on the concept and process of effective teaching and construction of knowledge.

4. Explain the theories of learning and understand the learner.

5. Recognize teaching as a profession.

Unit I

e Leamning its meaning, Factors influencing learning

learning

e Learners’ need, Learning in and outside the school.
e Role of a teacher in a teaching-learning context

Unit II
e Theories of learning- Piaget & Vygotsky.

e Constructivist approa

ch of leaning, Learning as construction of knowledge.

Transfer of learning, significance of curiosity, interest, active engagement and inquiry in
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Course | Total | Tntermai ] External | Tnternar ]
L code | Marks (Formnllvc) (Sumnmlivc) External
Course 3; l:cnnnng_g_x}_qlggsbin"f e 201 100 |7 5 s Summative)
| Course 6: Gender, School and Sociery 502 "1'65‘“‘ — 2 1
use 10 Creating an Inclusive Sehosi — - B T T e
Course 11 : Education for stuinable developmont ™ T 50— o 2 —D 2
A LI0T sustainable development 204 | 100 70 |
Course 12:; Optional Course et | 204 J'1d L 2
Opti urse 100 1
a) Education for Vocation/work eXperience 205 5 " .
b) Health and Physical Education 206
¢) Education for peace 207
d) Guidance and Counsclling 208
¢) Extension education 209
(:ourse IE:ZPC 3: Critical Understanding of ICT 210 50 35 1S
Course EPC 4 Understanding the Seif 211 50 35 15
School Internship 1T 212 | 400 150 250
}“(:ttal. — __ ‘ 1000 | 295 350 355
utorials, eminar, f}ctwmes, community work, Educational Tour, scout guide camp and
workshop/ Seminar for ESD etc will be the integral part of the curriculum.

Course 3: Learning and Teaching

Code: 201
Total Marks: 100

Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

1. Comprehend the process of teaching & learning.

2. Understand the relationship of cognitive, social and emotional develo

pment with learning
process.

3. Reflect on the concept and process of effective teaching and construction of knowledge.
Explain the theories of learning and understand the learner.
5. Recognize teaching as a profession.

=

Unit I
* Leamning its meaning, Factors influencing learning
» Transfer of learning, significance of curiosity, interest, active engagement and inquiry in
learning
e Learners’ need, Learning in and outside the school.
e Role of a teacher in a teaching-learning context

Unit IT
e Theories of learning- Piaget & Vygotsky. '
e Constructivist approach of leaning, Learning as construction of knowledge.
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Motivation- its meaning and role in the process of learning.

) Toncher'o s 1 !
Teacher’s role in learning process

Unit 1
e Teaching its meani ' ' ‘
: luhmg its meaning and its stages (memorial, understanding and reflective)
[ ] C 1 i ) YL e )it g H ' H (
| ationship between teaching and learning, teaching in a diverse classroom.
[ ] 4 “\\ | ‘ ‘\' . ) ' 1 ! -
Effective Teaching, maxims and phases of Teaching.
) Toanec Mg e B ' ! ¢
Peaching strategics, art of questioning, learner centered Teaching,

Unit 1V
Educational technology: concept, its need, importance and types.

Teaching technology and instructional technology.
Teaching Skills: - Micro Teaching, Simulated Social Skill teaching (SSST).
Concept of feed-back in teacher education, Flander's interaction analysis category system

(FIACS)

L]

Unit V
importance and classification, Role of ICT for effective

o Audio visual aids: meaning,

teaching.
¢ Innovations in teaching: Team Teaching, Programmed Instruction.
o Teaching as a profession, Need and opportunities for professional growth.

e Professionalism and professional ethics among teachers.

Practicum-
1. Visits to schools and analyse the various records of learning and teaching and prepare a
report. Examples of children’s work records that capture a variety of images of learning and

teaching and present a report
Preparation of ppt/teaching material on any topic for any class.

Write an essay on professional ethics.
References

5. and Mathur, A., 2008. Development of learner and teaching learning process,

ations, Agra.
009, Teachings of teaching (classroom teaching). APH publishing, New

1. Mathur, S.
Aggrawal Public

9. Siddiqui, M. H., 2
Delhi.

3. Rao. V.K, Reddy, R.S. 1992, learning and teac

Bhatnagar, A.B, Bhatnagar, M. and Bhatnagar

learning process, R. Lall Book, Depot, Meerut.
5. Bodrova, E. and Deborath J. Leong (1996). Tools of the Mind. New Jersey: Merrill

Chapter 3: The Vygotskian Framework and other Theories of Child Development,

Chapter 10: Play as 3 leading activity.

onwealth publishers, New Delhi.

hing comm
d teaching

A., 2008, Development of learner an



* Motivation- its meaning and role in the process of learning.
* Teacher’s role in learning process

Unit III

* Teaching its meaning and its stages (memorial, understanding and reflective)
* Relationship between teaching and learning, teaching in a diverse classroom.
* Effective Teaching, maxims and phases of Teaching,

* Teaching strategies, art of questioning, learner centered Teaching,.

Unit IV

* Educational technology: concept, its need, importance and types.
* Teaching technology and instructional technology.

* Teaching Skills: - Micro Teaching, Simulated Social Skill teaching (SSST).

* Concept of feed-back in teacher education, Flander's interaction analysis category system
(FIACS)

Unit Vv

* Audio visual aids: meaning, importance and classification, Role of ICT for effective
teaching.

* Innovations in teaching: Team Teaching, Programmed Instruction.

* Teaching as a profession, Need and opportunities for professional growth.
* Professionalism and professional ethics among teachers.

Practicum-

1. Visits to schools and analyse the various records of learning and teaching and prepare a

report. Examples of children’s work records that capture a variety of images of learning and
teaching and present a report.

Preparation of ppt/teaching material on any topic for any class.
3. Write an essay on professional ethics.

References
- Mathur, S.S. and Mathur, A., 2008. Development of learner and teaching learning process,
Aggrawal Publications, Agra.

Siddiqui, M. H., 2009, Teachings of teaching (classroom teachin
Delhi.

g). APH publishing, New

Rao. V.K, Reddy, R.S. 1992, learning and teaching commonwealth publishers, New Delhi.
4. Bhatnagar, A B, Bhatnagar, M. and Bhatnagar A., 2008, Develo
learning process, R. Lall Book, Depot, Meerut.

Bodrova, E. and Deborath J. Leong (1996). Tools of the Mind.

Chapter 3: The Vygotskian Framework and other Theories of
Chapter 10: Play as a leading activity.

pment of learner and teaching

New Jersey: Merrill
Child Development,
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6. Crain, W. (1992). Theories of Development: Concepts and Applications. (3rd Edition).New
Jersey: Prentice Hall. Chapter 7: Kohlberg's Stages of Moral and Development, Chapter 8:
Leamning Theory: Pavlov, Watson, and Skinner, Chapter 9: Bandura’s Social Learning

Theory, Chapter 11: Freud's Psychoanalytic Theory, Chapter 12:Erikson and the Eight Stages
of Life.

7. Elkind, D. (1976). Child Development and Education. Oxford University Press.
8. Erikson, Eric, H. (1972). Play and Development. New York: W.W. Norton.
9. Gardner, H. (1985). Frames of Mind: The Theory of Multiple Intelligences. London:

Paladin Books.

Course 6: Gender, School and Society

Code: 202
Total Marks: 100

Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

1. Understand the concept of Gender and gendered roles in society.

Comprehend the role of education, schools, peers, teachers, curriculum and textbooks, in
gender equalities.

Respond Gender and sexuality, Sexual harassment and abuse and Safety at school & home.
Explain Gender identity roles, development of positive notions of body and self.

Describe the Role of media in gendered roles.

Reflect on the issues and strategies of Empowerment of Women

N~

S

Unit I
e Concept of Gender and sex and Gender issues.
e Gendered roles in society - family, caste, religion, culture, the media and popular culture
(films, advertisements, songs etc.), law and the state.
e Gender biasness, gender stereotyping & empowerment
e Socialisation and gender.

Unit II
» Representation of gendered roles.
e Relationships and ideas in textbooks and in curricula.
e Curriculum framework since independence: An analysis for Gender issues.
e Overview of girl education in India with special reference to Uttarakhand.

Unit III
o Development of positive notions of body and self.
e Role of media in propagating popular beliefs.
e Reinforcing gender roles in the popular culture and at school
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Crain, W. (1992). Theories of Development: Concepts and Applications. (3rd Edition).New
Jersey: Prentice Hall. Chapter 7: Kohlberg's Stages of Moral and Development, Chapter 8:
Learning Theory: Pavlov, Watson, and Skinner, Chapter 9: Bandura’s Social Learning
Theory, Chapter 11: Freud’s Psychoanalytic Theory, Chapter 12:Erikson and the Eight Stages
of Life.

Elkind, D. (1976). Child Development and Education. Oxford University Press.

Erikson, Eric, H. (1972). Play and Development. New York: W.W. Norton.

Gardner, H. (1985). Frames of Mind: The Theory of Multiple Intelligences. London:

Paladin Books.

Course 6: Gender, School and Society

Code: 202

Total Marks: 100

Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

1. Understand the concept of Gender and gendered roles in society.

Comprehend the role of education, schools, peers, teachers, curriculum and textbooks, in
gender equalities.

. Respond Gender and sexuality, Sexual harassment and abuse and Safety at school & home.
Explain Gender identity roles, development of positive notions of body and self.

. Describe the Role of media in gendered roles.

Reflect on the issues and strategies of Empowerment of Women

i

UnitI

o Concept of Gender and sex and Gender issues.

e Gendered roles in society - family, caste, religion, culture, the media and popular culture
(films, advertisements, songs etc.), law and the state.

e Gender biasness, gender stereotyping & empowerment

e Socialisation and gender.

UnitI1

e Representation of gendered roles.

« Relationships and ideas in textbooks and in curricula.

e Curriculum framework since independence: An analysis for Gender issues.
¢ Overview of girl education in India with special reference to Uttarakhand.

Unit III

« Development of positive notions of body and self.
* Role of media in propagating popular beliefs.
¢ Reinforcing gender roles in the popular culture and at school
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¢ Empowerment of Women: Strategies and Issues
Unit VI
* Equity and eqyality: meaning, Schooling of girls: Inequalities and resistances (issues of
access, retention and exclusion).
* Role of education, schools and peers in gender equalities.
* Role of curriculum and textbooks in gender equalities.
* Teacher as an agent of change in gender equalities.
Unit vV
* Gender and sexuality: Sexual harassment and abuse.
o Safety at school, home and beyond.
* Identification of sexual abuse/violence and its verbalisation.
* Combating the dominant societal outlook of objectification of the female body.
Practicum-
1. Identification of specific areas related to gender inequality.
2. Conduct a survey on prevailing attitude of community and give suggestions.
3. Conduct a project on gender empowerment.
References
1. Deng, Z (2013) School subjects and academic disciplines. In A. Luke, A. Woods, & Wer
(Eds.), Curriculum syllabus design and equity: A primer and model. Routledge.
2. GOL(1966). Report of the education commission: Education and national development. New
Delhi: ministry of education.
3. GOI(1986). National policy of education. GOL
4. GOL (1992, 1998), National policy on education, 1986 (As modified in 1992). Retrieved
from http://mhrd.gov.in/sites/upload_files/mhrd/files/NPE86-mod92.pdf
5. Menon, N. (2012). Seeing like a feminist. India: Penguin.
6. Nirantar. (2010) textbook regimes: A feminist critique of nation and identity. New Delhi
7. A. Banon. Robent (2010). Social psychology, Pearson education, New Delhi.
8. Mathur S. (2008).Sociological foundation of education, Kavita Prakashan, Jaipur.
9. Sidhu Ramindra, (2009). Sociology of education, Shri Sai Printographers, New Delhi.
10. Nath Pramanik Rathindra, (2006). Gender equality and women’s empowerment. Abhijeet
Publication, Delhi
11. Malik, C.D, (2008). Social and political thought B.R. Ambedkar, Arise Publishers and
Distriba, New Delhi.
12

Naik, S.C. (2005).Society and environment, Oxford & 1B publishing Co. Pvt. Ltd. New Delhi
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* Empowerment of Women: Strategics and Issues

Unit VI

¢ Equity and equality: meaning. Schooling of girls: Inequalitics and resistances (issues of

access, retention and exclusion).

Role of education, schools and peers in gender equalities.
Role of curriculum and textbooks in gender equalities.
Teacher as an agent of change in gender equalities.

Unit V

Gender and sexuality: Sexual harassment and abuse.
Safety at school, home and beyond.
Identification of sexual abuse/violence and its verbalisation. |

Combating the dominant societal outlook of objectification of the female body.

Practicum-
1. Identification of specific areas related to gender inequality.

2. Conduct a survey on prevailing attitude of community and give suggestions.
3. Conduct a project on gender empowerment.

References

1. Deng, Z (2013) School subjects and academic disciplines. In A. Luke, A. Woods, & Wer
(Eds.), Curriculum syllabus design and equity: A primer and model. Routledge.
2. GOL(1966). Report of the education commission: Education and national development. New
Delhi: ministry of education,
3. GOI (1986). National policy of education. GOI.
GOL. (1992, 1998), National policy on education, 1986 (As modified in 1992). Retrieved 3
from http://mhrd.gov.in/sites/upload_files/mhrd/files/NPE86-mod92.pdf |
Menon, N. (2012). Seeing like a feminist. India: Penguin. 1(
Nirantar. (2010) textbook regimes: A feminist critique of nation and identity. New Delhi
A. Banon. Robent (2010). Social psychology, Pearson education, New Delhi.
Mathur S. (2008).Sociological foundation of education, Kavita Prakashan, Jaipur.
Sidhu Ramindra, (2009). Sociology of education, Shri Sai Printographers, New Delhi.
. 10 Nath Pramanik Rathindra, (2006). Gender equality and women’s empowerment. Abhijeet
Publication, Delhi
11. Malik, C.D, (2008). Social and political thought B.R. Ambedkar, Arise Publishers and
Distriba, New Delhi.
12, Naik, S.C. (2005).Society and environment, Oxford & 1B publishing Co. Pvt. Ltd. New Delhi
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Total

Course 10; Creating an Inclusive School

Code: 203

Marks: 100

Learning Outcomes:

Unit

. Understand benefits of inclusion and meanin
. Underst

. Underst

After completion of the course, the student-teachers will be able to:-
= g & significance of inclusive education,
and Disability and identify the barriers to learning,

:}nd the recommendations of various commissions and committees towards teacher
preparation for inclusive education,

Understand cooperative learning strategies in the classroom.
Identify and utilize resources for promoting inclusive practice.

I

Concept of special education, integrated education and inclusive education.
Inclusion — definition and its principles.

Benefits of Inclusion.

Need of Inclusive education, its Philosophy, cultures and practices.

Unit I1

Disability — definition, identification of the ‘barriers to learning and participation.

Assessment of children to know their profile, responding to special needs by developing
strategies for differentiating content.

Curricular adaptations, lesson planning and TLM responding to special needs.
Education for the Disabled at Secondary School (IEDSS, 2009).

Unit III

Policies and legislations for Inclusive Education and Rehabilitation.

The National Policy of Education, 1986,

UN Convention on the Rights of the Child, 1989 and United Nations Convention on the
Rights of Persons with Disabilities, 2006.

RTE Act 2009, Sarva Shiksha Abhiyan.

Unit IV

Qualities of an Inclusive Teacher.
Teachers’ role in shaping the Inclusive Classroom.

Inclusive Teacher educators in facilitating Inclusive education.( Inclusive Teachers
preparation)

Social learning, reflective teaching and multisensory teaching with reference to inclusion.

TTwmie V7



Course 10: Creating an Inclusive School

Code: 203
Total Marks: 100

Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

Understand benefits of inclusion and meaning & significance of inclusive education.
Understand Disability and identify the barriers to learning.

Understand the recommendations of various commissions and committees towards teacher
preparation for inclusive education.

Understand cooperative learning strategies in the classroom.

5. Identify and utilize resources for promoting inclusive practice.

W BN -

-

Unit1

Concept of special education, integrated education and inclusive education.
Inclusion — definition and its principles.

Benefits of Inclusion.

Need of Inclusive education, its Philosophy, cultures and practices.

Unit II
¢ Disability — definition, identification of the ‘barriers to learning and participation.
e Assessment of children to know their profile, responding to special needs by developing
strategies for differentiating content.
e Curricular adaptations, lesson planning and TLM responding to special needs.
o Education for the Disabled at Secondary School (IEDSS, 2009).

Unit III
e Policies and legislations for Inclusive Education and Rehabilitation.
e The National Policy of Education, 1986,
« UN Convention on the Rights of the Child, 1989 and United Nations Convention on the
Rights of Persons with Disabilities, 2006.
e RTE Act 2009, Sarva Shiksha Abhiyan.

Unit IV
e Qualities of an Inclusive Teacher.
o Teachers’ role in shaping the Inclusive Classroom.
e Inclusive Teacher educators in facilitating Inclusive education.( Inclusive Teachers
preparation)
e Social learning, reflective teaching and multisensory teaching with reference to inclusion.

TTwi¢ V7
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\
. Infrflstructural facilities for an Inclusive School
e Anideal Inclusive School,
* Role of Inclusive schools in modern times
. Inulu'swc classroom Management, Cooperative learning strategies in the classroom and peer
tutoring.

Practicum —

1. Report on role of NGO.

2. School survey on inclusion.

3. Aware parents for identification of disability and prepare a report.

References

Maitra, Krishna (2008): Inclusion Issues And Perspectives (For Teachers, Teachers’
Educators and Parents): Kanishka Publishers, Distributors New Delhi-110002

Ahuja. A, Jangira, N.K. (2002): Effective Teacher Training; Cooperative Learning Based
Approach: National Publishing house 23 Daryaganj, New Delhi 110002,

Jangira N.K. and Mani, M.N.G. (1990): Integrated Education for Visually Handicapped
Gurgaon, Old Subjimandi, Academic Press.

Jha. M.( 2002) Inclusive Education for All: Schools Without Walls, Heinemann Educational
publishers, Multivista Global Ltd, Chennai, 600042, India.

. Sharma, P.L. (1990) Teachers handbook on IED-Helping children with special needs N. C. E

R T Publication.

. Sharma P.L (2003) Planning Inclusive Education in Small Schools, R .I E. Mysore
. GOI (1986). National policy of education. GOL

Govinda R. (2011). Who goes to school? Exploring exclusion in Indian education. Oxford
University Press.

UNESCO. (2006). United Nations convention on the rights of persons with disabilities.

10. UNESCO. (2009) Policy guidelines on inclusion in education UNESCO

Course 11: Education for Sustainable development (ESD)
Code: 204

Total Marks: 100

. Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

Comprehend Sustainable development, its nature and importance
Understand ESD and its significance for teacher education.

Explain Human resource development and Entrepreneurship Development
Comprehend Life skills and Skill development

Describe Time management, Stress management and Conflict management
Understand contribution of Vivekanand and Gandhi for values.

o h W=
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Infrastrue ilities f

X f 1‘ructurx\l f:nmlmcs tor an Inclusive School
Anideal Inclusive School |
Role of Inclusive ge}
Inclusive ¢]
tutoring,

100ls in modern times,
ASSroom Management, Cooperativ

¢ learning strategies in the classroom and peer

Practicum -
1. Report on role ot NGO.
School survey on inclusion,

Aware parents for identification of disability and prepare a report.

e M
B .

References

. Maitra, Krishna (2008): Inclusion Issues And Perspectives (For Teachers, Teachers’

Educators and Parents): Kanishka Publishers, Distributors New Delhi-110002

. Ahuja. A, Jangira, N.K. (2002): Effective Teacher Training; Cooperative Learning Based

Approach: National Publishing house 23 Daryaganj, New Delhi 110002,

- Jangira NK. and Mani, M.N.G. (1990): Integrated Education for Visually Handicapped,

Gurgaon, Old Subjimandi, Academic Press.

. Jha. M.( 2002) Inclusive Education for All: Schools Without Walls, Heinemann Educational

publishers, Multivista Global Ltd, Chennai, 600042, India.

. Sharma, P.L. (1990) Teachers handbook on IED-Helping children with special needs N. C. E

R T Publication.
Sharma P.L (2003) Planning Inclusive Education in Small Schools, R .I E. Mysore
GOI (1986). National policy of education. GOL

. Govinda R. (2011). Who goes to school? Exploring exclusion in Indian education. Oxford

University Press.
UNESCO. (2006). United Nations convention on the rights of persons with disabilities.

10. UNESCO. (2009) Policy guidelines on inclusion in education UNESCO

Course 11: Education for Sustainable development (ESD)
Code: 204

Total Marks: 100

. Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

Comprehend Sustainable development, its nature and importance.
Understand ESD and its significance for teacher education.

Explain Human resource development and Entrepreneurship Development.
Comprehend Life skills and Skill development

Describe Time management, Stress management and Conflict management
Understand contribution of Vivekanand and Gandhi for values,
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Sustainable development: concept, need and Importance

Scope and nature of sustainable development

Human resource development-  Meaning, its relationship ~ with
Development and population.

Economic growth and cquitable uses of resources for sustainable livelihoods.

Socio-Economic

Unit 11

Education for Sustainable Development: Meaning, aspects and significance.

History of ESD and Importance of ESD for teacher education.

Role of teachers. Food security, Women empowerment. Role of women in conservation of
Environment.

Entrepreneurship Development.

Unit IIT

Life skills: concept and significance.
National Skill Qualification Framework.
Important Life skills and Skill development.
Role of education in promotion of life skills.

Unit IV

Time management: meaning and importance
Stress management : meaning and importance
Conflict management: meaning and importance.
Disasters & Disaster Management

Unit V

Soft skills : meaning and its development

Values: meaning, types, need and significance.

Role of teacher for development of values.

Thoughts of Vivekananda and Gandhi on development of values.

Practicum-

1.

Conduct a survey and prepare a report on types of prevailing values among the students.

2. Prepare a report on types of stress among the students and their management style.
3. Write an article on food security.

Course 12A: Optional Courses (Vocational/Work Education)
Code: 205

Total Marks: 100
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Unit 1

e Sustainable developme

* Scope and nature of

Nt concept, need and Importance
e  Human

sustainable development

resource  deve |
clopment-  Mean ' ' ‘ Socio-B |
\ aning, its  relationship  with  Socio-Economic
Development and population, p
e Lconomic grow ‘
rowth and equitable uses of resources for sustainable livelihoods.
Unit 11
L

Education for Sustai
o cation for Sustainable Development: Meaning, aspects and significance,
. story CYeQ T

istory of ESD and Importance of ESD for teacher education.

e Role of teachers, ¥ LCCUT ' i 1
. teachers, Food security, Women empowerment. Role of women in conservation of
Environment,

* Entreprencurship Development.

Unit 111
e Life skills: concept and significance.
e National Skill Qualification Framework.
¢ Important Life skills and Skill development.
* Role of education in promotion of life skills.
Unit IV
¢ Time management: meaning and importance
¢ Stress management : meaning and importance
¢ Conflict management: meaning and importance.
e Disasters & Disaster Management
Unit V
L]

Soft skills : meaning and its development

e Values: meaning, types, need and significance.
¢ Role of teacher for development of values.

« Thoughts of Vivekananda and Gandhi on development of values.

Practicum-

1. Conduct a survey and prepare a report on types of prevailing values among the students.

2. Prepare a report on types of stress among the students and their management style.
3. Write an article on food security.

Course 12A; Optional Courses (Vocational/¢W€Work Education)

Code: 205
Total Marks: 100



Learning Outcomes:

After completi 3
pletion of the course, the student-teachers will be able to:-

1. E).(plam tl"ne objectives and meaning of vocational education

2 D%ffercntmt'e basic education, craft education and work‘cxpc'-ricncc

3. DlSCU:?S various policies in relation to vocational education. |

4. Describe national skills qualification framework and industry school linkage
3 C?llaprellcnd entrepreneurship and its importance.

6. Discuss new trends and development in vocational education

Unit 1

e Vocational education — Meaning, objectives and importance.
Concept of basic education, craft education and work experience.
Socially useful productive work (SUPW) and work education,

Concepts: Education and technical education, Human resources development, skilled
manpower, productivity.

Unit II

o Developmental history of Vocational education,

o Recommendations of commissions and committees in pre and post independent India for
vocational education.

¢ Policy framework under national policy on education.

« National Knowledge Commission (2005-07) and different five years plans

Unit II1
o Entrepreneurship —Concept, characteristics, importance and competencies.
e Streams of Vocational education.
¢ Progress and present status of Vocational education.

e New trends and development in vocational education.

Unit IV
e Vocationalization of Education in school.

o National Skills Qualification Framework (NSQF),
e Strategies for effective implementation of vocational education.

e Skill development.

Unit V
o Vocational education: Management structure, major issues, problems and challenges.

e Vocational pedagogy.
o Industry school linkage its necessity and significance.

¢ On the job training.



<

Learning Outcomes:
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Unit 1

After completion of the

Vocational education —
Concept of basic edu

course, the

student-teachers will b
e t g ¢ able to:-
Explain the objectives h

Differentiate basic

and meaning of vocational education,
Discuss v

: education, craft ¢
arious polie

ducation and work experience.
Describe national

181 relation to vocational education,

skills qualification {r i

e Is qualification tramework and industry school linkage
b- \ entreprencurship and itg importance,
ISCUSs new trends and de

velopment in vocational education

Meaning, objectives and importance,
cation, craft education and work experience.

Socially useful productive work (SUPW) and work education,
Concepts: Education and technical education, Human resources development, skilled
manpower, productivity.

Unit IT

Developmental history of Vocational education,

Recommendations of commissions and committees in pre and post independent India for
vocational education.

Policy framework under national policy on education.

National Knowledge Commission (2005-07) and different five years plans

Unit ITI

Entrepreneurship —Concept, characteristics, importance and competencies.
Streams of Vocational education.

Progress and present status of Vocational education.
New trends and development in vocational education.

Unit IV

Vocationalization of Education in school.
National Skills Qualification Framework (NSQF),

Strategies for effective implementation of vocational education.
Skill development.

Unit V

Vocational education: Management structure, major issues, problems and challenges.
Vocational pedagogy.

Industry school linkage its necessity and significance.
On the job training.
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Practicnme-

Lo Conduet surve

Y on preferenc .
) - , ces ol students '
‘Neet o " o s towardy var vrti p
Retlect and report on NSQF. various vocations and prepare a report.

Enlist the prevailing
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voeations wt secondar .
atsecondary level and reflect according to your preference.
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Course 12B: Optional Courses (Health and Physical Education)

Code: 206
Total Marks: 100

Learning Outcomes:
After completion of the course, the student-teachers will be able to:-

Reflect on Healthy Mind, Relation of Healthy Mind and Healthy Body.

Understand health & physical education and its objectives.

TIdentify opportunities in physical education.

Comprehend laws and rules of games.

Types and Importance of Yoga.

Explain safety measures, first aid, nutrients, balance diet and responsibilities of a teacher.
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Unit 1
* Concept of \;
e Health;: C i P Healthy Mind, Relation of 1 ;
+ ~Oneept, definition dimens;i celthy Mind and Healthy Body.
* Health Educatjop Definit > Hmensions and determinants,
* School Health Program I;(ml, ;ums and objectives,
alnt Health Services 1 ; (1
Services, Health Supervision and Health Instruction.
Unit II
* Hygiene Education: Defipis:
I cation: Definition, aims and objectives
f ole of teacher ip the development of )
| *  Physical fitness: Megn; P nt of health and good hygienic habits.
\ e Sox Educati - vieaning & importance, Health and Wellness.
; ation and concerns for HIV/AIDS.
Unit III
e Nutrition; : - o
' Posmron‘ Elements of Balanced Diet, Food habits, Functions of Food and Malnutrition.
es: Importance of Good Posture, Common Postural Defects and Remedial Exercises.
* Safety measures, basic first aid,
* Sports etiquettes, respect for laws and rules of games.
Unit IV
* Introduction, Meaning and mis-concepts about Yoga
e Types of Yoga, Ashtang Yoga of Patanjali (Eight stages of Yoga)
e Importance of Yogasanas, Pranayama and Shudhikriya
e Importance of Meditation in school. Fun with sports.
UnitV
e Physical Education: Concept, definition, aims and objectives
e Need, scope and Importance of Physical Education Programs at different school levels
e Tournaments -Types, inter-house competitions, drawing of fixture and sports meet.
o Athletic meet Meaning, need and importance. Process to organize athletic meet at school
level
Practicum-

1. Preparation of sports file, dietary chart, first aid box.
2. Organise a sports meet and prepare a report.
3. Prepare a report on the wellness of students/ teachers.
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Course 12C: Optional Courses (Peace Education)
Code: 207

Total Marks: 100

Learning Outcomes.
After completion of the course, the student-teachers will be able to:-

1. Understand peace, its Approaches and Objectives.
2. Explain the Importance of attitudes, beliefs, values and various philosophies of peace.
3. Understand conflicts, Stress management and Empowerment of self.

_ Describe practices and role of teacher for Peace building.

4
5. Various philosophies of peace.
6. Status of peace education and Integration of Peace Education.

Unit I
o Understanding peace, Meaning and Nature of Peace Education.

e Awareness and challenges in Peace Education.
o Approaches to peace education.

.~ n v L]

T —————



Unit 11
Understandi '
standing conflicts ¢ of conflict, i |

e i 1g conflicts - Nature of conflict, intrapersonal, interpersonal.
X ganisational, interstate and global conflicts.
’olc of social conditions, processes and resources.
' > ) 2l

Stress management and empowerment of self.

bt
L ]

Unit IIT
J H?ghlights of various philosophics of peace- Gandhi, Krishnamurthy, Au
Vivekananda, Rabindranath Tagore, Giju Bhai.
e Role of NGOs in promoting peace education.

e Roles and responsibilities of a teacher in peace building
economic conditions.

robindo,

e Becoming peace teacher, sensitivity to socio

Unit IV
e Peace building and education, practices in and 0

e Practical steps to build Culture of Peace in schools
« Developing Attitude of Culture of Peace and Peace-Making: Mutual Respect, Tolerance,

Patience, Seeking Spirit and Realistic, Objective Thinking through Accountability
o Educating for a Culture of Peace
i

utside the classroom.

Unit V

e Status of peace education in the curri
o Integrating Peace Education in Curriculum:
Teaching Methods, Co- curricular activities.
Integrating Peace Education in Staff development, class-

culum and its relevance in present global scenario.

Subject context, subject perspectives and

room management, School

Management
e Peace Education: Role of community,

Peaceful Co existence

school and family in the development of values for

Practicum-

1. Visiting websites on peace education to become familiar with National and International

initiatives.
2. Visits to organisations related to peace and intercultural harmony and prepare a report.
3. Developing an action plan for peace in school and local community.
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Course 12D: Optional Courses (Guidance and Counselling)
Code: 208

Total Marks: 100
Learning Outcomes:

After completion of the course, the student-teachers will be able to:-

Understand the concepts of guidance and counselling.

Comprehend the educational, vocational and personal guidance.

Explain the process and strategies of guidance and counselling services.

Reflect on the qualities of a good Counsellor, Professional Ethics and Code of Conduct.
Describe career development, influencing factors, career information services.

Understand the basic statistics in guidance and counselling.

e

Unit I
e Guidance in education - Principles and assumptions.

e« Objectives, need, types, functions in present set up.
e Guidance for human development and adjustment.
e Process for guidance and guidance cell.

Unit II
e Guidance of children with special needs

¢ Guidance of the gifted and creative students
e Role of teacher in Guidance
e Difference between guidance and counselling

e e e .
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Unit III
* Principles and approaches of counsclling, Individual and Group Counsclling.
®  Process of counselling (Initial disclosure, In-depth Exploration & Commitment
identification of problems,
* Qualities of a good / effective Counsellor
* Role of teacher as a Counsellor, Professional Ethics and Code of Conduct

to Action)

Unit IV

Educational counselling - meaning, importance and strategics.

Special concerns in counselling.

Psycho-educational assessment and appraisal in guidance and counselling.
Organizing guidance programs and services in secondary schools.

Unit vV |
e Career Development, factors influencing career development.

o Career information in guidance and counselling,

e Career information services.
e Basic statistics in guidance and counselling

Practicum
1. Preparation and display of guidance materials.
/ 2. Report on guidance and counselling services in schools.
3. Design a checklist/Questionnaire to collect information on students’ educational,
/ psychological or social problem.
4. Prepare a brochure with guidelines in any area of interest. Enlist the various areas of career

and describe the related information.
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Course 125; i
2E: Optional Courses (Extension Education)
Code: 209

Total Marks: 100
Learning Outcomes:

After completi
ct
pletion of the course, the student-teachers will be able to:-

1. U :

ey :g:(r::tand the Meanmg and need of adult education.

g on Meaning and Importance of Extension education. 1

4- plain Andragogy & Life Long Education. )

5. Comprehend the concept of Swachch Bharat.

: Develop sound extension programmes and discuss teacher as extension worker.
Understand women development and empowerment

7. Comprehend quality of life and its indicators.

Unit I
ult and Continuing Education.
f an Individual for Social

Meaning, and Scope of Ad
It Education for the development O

Need and Importance of Adu
Change. .
Adult Education in Independent India: Objectives Targ

for slow progress.
National Literacy Mission - Aims, objectives and strateg

et, efforts, achievements and causes

ies.

[ ]
of extension education.

Unit 11
o Meaning, SCope Importance and characteristics
o Andragogy & Life Long Education- Concept and Significance.
o Communication in extension education.
and Sakshar Bharat concepts.

e Swachch Bharat
_various steps in extension

sound extension programmes

Unit I . |
e Principles & process 11 developing
programme planning. .
o Extension teaching methods: Individual, group and mass extension methods.
e Factors inﬂuencing the effectiveness of the extension methods.
r as extension educator/worker.

Role of teache



and characteristics of

e Envi
o ?ronment education:
v
rronment Educntion,
. —
Characteristicg of general

e Environment

Meaning, Importance, objectives

e principle of teaching environment education.

a L) : .

i -onservation- Meaning and its need. |
i

* Equitable
uses of resources for sustainable livelihoods.
Unit V
e P g > .
. Rollmlatlon Education: meaning, scope and importance.
In0 € of Government and Non-Gonvt. Agencies concerning Population Edu
® 1 .
tegration of Population Concept in different School Subjects.

® Population Education through co-curricular activities, Role of th
Education Programs.

cation.

PRy P

¢ Teacher in Population

Practicum-

1. Conducting any one of the following surveys in the local arca and prepare a report:
a. Progress in the field of literacy
b. AIDS awareness,

2. Prepare a report on waste management,

3. Organize a rally on relevant issues and prepare report.

Course EPC 3: Critical Understanding of ICT

Code: 210

Total Marks: 50
Learning Outcomes:
After completion of't

1. To provide much hands-on- experience i

2. To enable student-teachers to recognise, un
learning tool for learners and an enormous functional support to teachers.

he course, the student-teachers will be able to:-

n familiarity with computers.
derstand and appreciate ICT as an effective

Activities
o Organizing activities to explore ICTs in teaching-learning, administrative and academic

support systems and broader implications for society. Off-line and on-line learning, E-
_use and importance of chat, E-mail, E-library, discussion forum, e- journals, e-

learning

reading and blogs.
[CT in education: Meaning, scope, advantages and limitations. Using search engines. Role

of information technology in 'construction of knowledge'. Use of ICTs to simplify record
keeping, information management in education administration.

Web sites; Meaning of technology mediated learning. Concept and scope of E-content
authoring. Role of Edusat — Gyan Darsan. Teleconferencing- audio, video and computer
mediated- Skype. Role of the teacher in technology mediated learning. P!
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Course EPC 4; Understanding the Self
Code: 211

Total Markg: 50
Learning Outcomes:

\

After co :
mpletion of the course, the student-teachers will be able to:-

l‘:fd;\f:hp understanding of student- teachers about themselves- the development of the
person and as a teacher, through a workshop mode by more than one resource
persons.
To develop Effective communication skills with ability to listen and observe
To understand Philosophy of yoga and its role in well-being
To understand identity formation and Social categories.
To evolve as a progressive and flexible teacher.

Activities

Conduction of a workshop by more than one resource person to develop understanding of
student teachers about themselves. The development of the self as a person and as a teacher,
through conscious ongoing reflection. The development of the inner self and the professional
identity of a teacher and social relational sensitivity and effective communication skills,
including the ability to listen and observe. To develop a holistic and integrated understanding
of the human self and personality; to build resilience within to deal with conflicts at different

"levels and learn to create teams to draw upon collective strengths.

L

Use of personal narratives, life stories, group interactions, film reviews to help explore one’s
dreams, aspirations, concerns, through varied forms of self-expression, including poetry and
humour, creative movement, aesthetic representations, etc.

Yoga will also be introduced as an important component to enhance abilities of body and
mind and promote sensibilities that help to live in peace and harmony with one’s
surroundings. Students will appreciate the philosophy of yoga and its role in well-being. They
will learn the practice of yoga and how to use it in different contexts.

Recollect and share your childhood experiences with the peer group.

The following methodologies for the transaction of the course could be used in interactive

sessions:
Sharing case studies/biographies/stories of different children who are raised in different

. 11
Arrnrsea mbnas - ==

e T———T—TPT



5

—— e

Practicum-

L ;
. :g:rr:t;g ‘;’:lflp@sentation of ppt.
3 Cronte 4 i mit an .E-assignmcnr.
% Gteare s Lo p aln a social network of the class.
5. Downlond Edzcgcl of personal profile.
ational resources and prepare a report.

Course EPC 4: Understanding the Self
Code: 211

Total Marks: 50
Learning Outcomes:
1

After completion of the course, the student-teachers will be able to:-
1. To develop understanding of student- teachers about themselves- the development of the
self as a person and as a teacher, through a workshop mode by more than on¢ resource

persons.

To develop Effective communication skills with ability to listen and observe
To understand Philosophy of yoga and its role in well-being

To understand identity formation and Social categories.

To evolve as a progressive and flexible teacher.

“oA W

Activities
resource person to develop understanding of

Conduction of a workshop by more than one
student teachers about themselves. The development of the self as a person and as a teacher,
The development of the inner self and the professional

through conscious ongoing reflection.

identity of a teacher and social relational sensitivity and effective communication skills,

including the ability to listen and observe. To develop a holistic and integrated understanding
thin to deal with conflicts at different

of the human self and personality; to build resilience wi
‘levels and learn to create teams to draw upon collective strengths.
Use of personal narratives, life stories, group interactions, film reviews to help explore one’s

dreams, aspirations, concerns, through varied forms of self-expression, including poetry and

humour, creative movement, aesthetic representations, etc.
troduced as an important component to enhance abilities of body and

ensibilities that help to live in peace and harmony with one’s
| appreciate the philosophy of yoga and its role in well-being. They

ga and how to use it in different contexts.

Yoga will also be in
mind and promote §
surroundings. Students wil

will learn the practice of yo
ect and share your childhood experiences with the peer group.

sessions:
Sharing case studies/biographies/stories of different children
‘ who are raised in dj
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