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STRUCTURE FOR 2 YEARS for B.Ed Special Education Visual Impairment/Multiple
Disabilities/Deaf Blindness

Code | Aren Courses | Credits | Marks | Hours |
- 7 ~ Theory Courses B SUU——
A _THEORY Comcounes 7 5 0 | L. ~"'4329 ]
B THEORY :Cross Dnalnhly& Inclusive 6 12 300 180
EdUCﬂlIOII courses(including optional courses) IS ST
C ___I&OR_Y Dlsalnhly Qpcualwalmn (ourses s 18 B0 »-~»r2—7‘0—-
D THEORY: [nhancmg Professional 3 06 150 90
Capacities(EPC)/ Professional Development
| Courses - B
19 56 1400 840
Practical Courses ]
__E [ Practical related to disability 2 12 & o
F Field Engagement/School Internship 3 12 i 269
Total 5 24 oo e
Grand Total 24 80 i 1569 J

a

7



e SEMESTER I R
Course Course [ Credits | Weightage/Marks | Duration
Title In Hours
:__h_wi—: Tlico}y Courses N -_»‘ o
A1l | Human Growth & l)evélopmcnt 4 100 ol
F—h._{.___._,“‘,4<,_._,,; i B = . ) - ST ———
A2 | Contemporary India and Education 4 00 | 60
B7 lmroduclionﬁléws‘énfsb’ry Disabilities(VI,HI,Deaf- | 2 ) 50 30
— ) N i — -
B8 | Introduction to Neuro Developmental 2 50 30
Disabilities(LD,ID/MR,ASD)
B9 | Introduction to Locomo?d?EAMultiplé Disabilities 2 50 30
(Deaf-Blind, CP,MD)
L\ 0
Cl12 (Ylsual Impairment)-Identification of Children 4 100 60
With Visual Impairment and Assessment of Needs
(Multiple Disabilities)Assessment and
Identification of Persons with Multiple Disabilities
(Deaf-Blindness)Assessment and Identification of
Persons with Deaf blindness
Total 18 450 330
Practical Courses
El | Practical: Cross Disability and Inclusion 50 60
Total 50 60
Grand total (Theory & Practical) 20 500 390
One credit =15 Hours for Theory & One credit =30 Hours for Practical




SEMESTER -1

| Course | “Coursetitle Credits | Weightage /Marks| Duration In
Hours
t:uﬁg ‘ - - Theory Courgw , g
Azdu “ljcglr'ning. Teaching and Assessment 4 - 100 { e
A4 Pedagogy of School Subjects (ANY ONE from A4 4 100 6
Part 1 to Part 111) I
AS “Pedagogy of School Subjects (ANY ONE from A5 4 100 60
Part 1V to Part Vi) l
B6 | InclusiveBducation 2 50 2 g
C13  (Visual lmpairment) Curriculum Adaptation and 4 100
Strategies for Teaching Expanded Curriculum or
(Multiple Disabilities)Curriculum Designing, r
Adaptation and Evaluation )
(Deaf Blindness) Curriculum Designing, Adaptation
and Evaluation
Total 18 450 270 ll
Practical Course 750
E2 Practical: Disability specialization VI/MD/DB Any 2 50 \
one as applicable
Total 2 2L 36;)0 j
TOTAL 20 i

One credit =15 Hours for Theory & One credit =30 Hours for Practical

= “ /7



—————
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Course

SEMESTER -11

“Coursie Crdlis | Wlghtage Maris] Duraton n
Hours
e Theory Course ,
A3 | Learning, Teaching and Asscssment B 4 oo ]
Ad Pedagogy of School Subjects (ANY ONE from A4 4 100 60
Part 1 to Part 111) .
AS | Pedagogy of School Subjects (ANY ONE from A5 | 4 100 60
Part IV to Part V1) .
B6 InclusiveEducation 2 30 =
C13  {Visual Impairment) Curriculum Adaptation and 4 100 60
Strategies for Teaching Expanded Curriculum or
Multiple Disabilities)Curriculum Designing,
Adaptation and Evaluation
(Deaf Blindness) Curriculum Designing, Adaptation
Lmd Evaluation 270
| Total 18 450
Practical Course =5
E2 | Practical: Disability specialization VI/MD/DB Any <) 50 J
one as applicable 60
Total 2 50 330
' TOTAL 20 500

One credit =15 Hours for Theory & One credit =30 Hours for Practical




T ——

SEMESTER -1

e T wWeichtage/Marks | Duration In
Conrs“J Coursetitle Credits Weightage/Marks

R '7'ﬁl>ér(;|;§ Course

Cl4 [ (Visual Impairment) Intervention 4 100

and Teaching Strategies

(Multiple Disabilities) Intervention

and Teaching Strategies

Deaf Blindness(Intervention and

Teaching Strategies

CIS | (Visual Impairment) Technology

and education of the Visually

Impaired

(Multiple Disabilities) Technology

and Disability

(Deaf Blindness) Technology and

Disability 30

C16 | (Visual Impairment) Psycho Social 2 50

and Family Issues

(Multiple Disabilities) Psycho Social

and Family Issues

(Deaf Blindness) Psycho Social and

Family Issues 0

D17 | Reading and Reflecting on 2 50 3

Texts(EPC)

D18 | Drama and Art in Education(EPC) 2 50 30
350 210

Total 14
Practical Courses
E2 Practical: Disability Specialization 4
Fl1 Main disability special school(Related 4
To Area C)
Total

4 100

— ——

| L

100 120
100 120

8 200 240

Grand Total 22 550 550
One credit =15 Hours for Theory & One credit =30 Hours for Practical




~ SEMESTER -1V

Course " Con rse Title Credits ' W;fgrlit;éeﬁ\'lﬂs; r'l‘ii”“ D“mm
I | Hours
TIieofy Course
B10 | Skill based Optional Coursc(Cross 2 s0 [ 30
| disability and inclusion) ANYONE| | ~~ ——
B1l Skill based Optional Course 2 50 gt
(specialization disability) ANYONE 27 |
D19 | Basic Research & Basic Statistic 2 50 19
(EPC)
Total 6 150 90
I
Practical Course
El Practical: Cross Disability and 4 ;‘—_—W—__T 12
Inclusion
F2 | Other disability special school 4 100 120
F3 Inclusiveschool 100 =
Total 12 300 360
Grand Total 18 450 a0

One credit =15 Hours for Theory & One credit =30 Hours for Practical




AREA - A

CORE COURSES

Al Human Growth & Development j

A2 Contemporary India and Education

A3 Learning, Teaching and Assessment

A4 Pedagogy of Teaching (Special Reference to Disability) Any one
PART I : Science (Special Reference to Disability) J‘
PART II: Mathematics (Special Reference to Disability) ‘\
PART III: Social Studies (Special Reference to Disability) {

AS Pedagogy of Teaching (Special Reference to Disability) Any one |
PART IV: Hindi / Regional Language (Special Reference to \
Disability) ﬂ
PART V: English (Special Reference to Disability) |




NT
HUMAN GROWTH & DEVELOPME

Credit: (4
Course Code: A 1 Marks: 1

Contact Hours: 60

Introduction ) development in order to
This course exposes student-teachers to the study of Chlld, and hu‘m anf socio-cultural-politica]
gain a better understanding about variations and the mfhljence 0 ives of developmen
realities on development. A critical understanding of theoretical perspec 'IV observation of
Would aid in their application in teaching learning process. Through close ituate the:

children in their natural environments the teacher trainee would be able to si ua.e helr
theoretical knowledge within realistic frames. This course would also be able to equip them
o reflect and critique the normative notions of childhood and adolescence.

Objectives
After studying this course the student- teachers will be able to

* Explain the process of development with special focus on infancy, childhood and
adolescence. ,

* Critically analyze developmental variations among children.

* Comprehend adolescence as q period of transition and threshold of adulthood.

* Analyze different factors influencing child development.

Unit 1: Approaches to Human Development

1.1 Human development as a discipline from infancy to adulthood
1.2 Concepts and Principles of development

1.3 Developing Human- Stages (Prenatal development, Infancy, Childhood, Adolescence,
Adulthood)

1.4 Nature vs Nurture
1.5 Domains (Physical, Sensory- perceptual, Cognitive, Socio-emotional, Language &
communication, Social relationship)

Unit 2: Theoretical Approaches to Development

2.1 Cognitive & Social- cognitive theories (Piaget, Vygotsky, Bruner, Bandura)
2.2 Psychosocial Theory (Erikson)

2.3 Psychoanalytic Theory (Freud)

2.4 Ecological Theory (Bronfrenbrenner)

2.5 Holistic Theory of Development (Steiner)

Unit 3: The Early Years (Birth to Eight Years)

3.1 Prenatal development: Conception, stages and influences on prenatal development

3.2 Birth and Neonatal development: Screening the newborn - APGAR Score, Reflexes
and responses, neuro-perceptual development

RCI B.Ed.Spl.Ed. Curriculum
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3.3 Milestones and variations in Development

1.4 Envir tors | i

.} ;1 l,nvn(mmcmfll factors influencing early childhood development
3.5 Role of play in enhancing development

Unit 4: Early Adolescence (From nine years to eighteen years)

4.1 Emerging capabilitics across domains of physical and social emotional

4.2 Em.cr.ging capabilities across domains related to cognition - metacognition,
creativity, ethics

4.3 Issues related to puberty

4.4 Gender and development

4.5 Influence of the environment (social, cultural, political) on the growing child

Unit 5: Transitions into Adulthood

5.1 Psychological well-being

5.2 Formation of identity and self-concept
5.3 Emerging roles and responsibilities
5.4 Life Skills and independent living

5.5 Career Choices

Engagement with the field as part of course as indicated below

Hands on Experience

e Observe children in various settings and identify milestones achieved.

e Seminar on human development

e Writing Journal for reflection and case study V/\/

Suggested Readings
e Berk, L. E. (2000). Human Development. Tata Mc.Graw Hill Company\, ew York. .
e Brisbane, E. H. (2004). The developing child. Mc.Graw Hill, USA. \ ’/ ’
Cobb, N. J. (2001). The child infants, children and adolescents. Mayfield Publishing ‘]\

o
: Company, California.
e Hurlocl, E. B. (2005). Child growth and development. Tata Mc.Graw Hill Publishing /
Company, New York.
o Hurlocl, E. B. (2006). Developmental Psychology- A life span approach. Tata
Mec.Graw Hill Publishing Company, New Delhi.
e Meece, J. S, & Eccles J. L (Eds) (2010). Handbook of Research on Schools, ! //
Schooling and Human Development. New York: Routledge. . (®/
o Mittal, S. (2000). Child development- Experimental Psychology. Isha Books, Delhi.
Delhi.

). Introduction to child development, Isha Books,

o Nisha, M. (2006 )
o _ Papalia, D. E., & Olds, S. W. (2005). Human development. Tata Mc.Graw Hill ( <>g

/ publishing Company, New York.
Page 34 w
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Tata Mc.Graw Hill P”b“-‘?hing

", Jopment.,
* Santrock, J. W. (2006). Child Develol hing C N
‘ ill Publishing Company,
Company, New York. Fata Me.Graw Hill Publishing ¥, Ney
' Jescence. 1¢
* Santrock, J. W. (2007). Ado

Delhi.
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CONTEMPORARY INDIA AND EDUCA’I‘I()N
Credit: 04
Marks: 100

Course Code: A2

th diverse communities,

n the historical context

Contact Hours: 60
s to explore education from philosophical and
sions and policies

Introduction
This course will enable student-teacher
sociological perspective and hands on expericnce of engaging wi
children and schools. It also traces the cducational developments i

leading to contemporary India. The course also includes various commis
cation, special education and inclusive education.

and issues and trends in the ficld of edu

Objectives
After completing this course the student-teachers will be able to
e Explain the history, nature and process and Philosophy of education.
Modern Ethos.

e Analyse the role of educational system in the context of
issues, and challenges faced by the

o Understand the concept of diversity.
e Develop an understanding of the trends,
contemporary Indian Education in global context.

Unit 1: Philosophical Foundations of Education
1.1 Education: Concept, definition and scope _
1.2 Agencies of Education: School, family, community and media
pragmatism, existentialism,
nkya Darshan)

1.3 Philosophies of Education: idealism, naturalism,

humanism, constructivism and connectionism
1.4 Classical Indian Perspective (Budhism, J ainism, Vedanta Darshan, Sa

1.5 Indian Philosophers (Aurobindo, Gandhi, Tagore, Krishna Murthy)

Unit 2: Understanding Diversity
2.1 Concept of Diversity
¢, cultural, socio-economic and disability

2.2 Types of Diversity: Gender, linguisti
|
|

2.3 Diversity in learning and play
2.4 Addressing diverse learning needs
N
/7/

2.5 Diversity: Global Perspective
Unit 3: Contemporary Issues and Concerns
3.1 Universalisation of School Education, Right to Education and Universal Access
3.2 Issues of a) Universal enrolment b) Universal retention c) Universal learning /
mic, social, cultural and linguistig,
% )
( («

3.3 Issues of quality and equity: Physical, econo
particularly w.r.t girl child, weaker sections and disabled

\\ RCI B.EdiS‘pIF.d. Curriculum
; 15 May 2015
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i ity and constitutional Provis;
3.4 Equal Educational Opportunity: (i) Meam.ng (?f e]q:?:gtydominant and minority g:ol:ng
(i'i) PrC\;ailing nature and forms of inequality, inclit o

and related issues -urban schools, single teach
3.5 Incquality in Schooling: Public-private schools, rural S

i and distance education sygte,
schools and other forms of inequalities such as regular

tion
Unit 4: Education Commissions and Policy (School Education) deals: Equality, 1ib
’ ; eals: Equality, libert
4.1 Constitutional provisions on education that reflect National q y Y,

secularism, and social justice L. 1964), NPE and PO A
4.2 National Commissions and Policies: Education Commission ( ),

- : L ith Disabilities (2006)
(1986, 1992), National Policy for Persons wit
43 National Acts: RCI Act, 1992, PWD Act, 1995, NT Act, 1999, RTE Act (2009 &
2012).
4.4 Programmes and Schemes: IEDC (1974, 1983), SSA (2000, 2011), RMSA, 2009,
IEDSS, 2009 . etk
4.5 International Conventions and Policies: Salamanca Declaration and Framewor )

1994; UNCRPD, 2006; MDG, 2015; INCHEON strategies

Unit 5; Issues and Trends in Education

5.1 Challenges of education from preschool to senior secondary
5.2 Inclusive education as a rights based model

5.3 Complementarity of inclusive and special schools

5.4 Language issues in education

5.5 Community participation and community based education

Some Suggested Activities on contemporary issues

* Comparative study of different settings
* Conflicts and socia] movements in India: Women, Dalit, Tribal and Disabled
* Educational debates and movements
* First generation learners
* Children with disabilities
* Inclusive education
* RTE act in the context of disadvantaged
* Linguistic and religious diversity
~¢  Human rights, minority rights
* Educational status of various groups
* Special and inclusive schools
* Analysis of contemporary debateg

Essentfal Readings
¢ Guha, R. (2007). India after Ga

Macmillon, Delhi. '
RCI B.Ed.Spl.Ed. Curriculum
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National Education C )
“ducation Comimissi q e : :
India. New Delhi. on. (1964-66). Ministry of Education, Government of

N( on ‘ Ull(y ¢ 7 "‘\“y ()‘ ‘h" ar I
itiona l ) on l d\K “l“n (198() &
C . ) AN MI
):\ (1’ ment (“'VL”‘ nent ('{ ]"d‘(\, NL\V ])L"" ) |

e Right to Uducation A
‘ iducs ct (2009). Minis ; C c
Government of India, New Delhi. iy of Human Hesonee oo

Suggested Readings

L A aArWe l’

EE .l\\}]. 1. C. (1992) I)cvclopmcnl and lanning of Modcrn }:L(lllCd' tion. V ikas

Pubhshmg House Pvt. L(d.\ New DC“\I |
° Ail\. L. C (’7010) lVll iS‘Ob i i ’
v\ 4 A B CdlCl\CC. BOOk R i d . i
et pt N ( D cview thcr'uy Trust: New Lhi.
L Anand S (1 7#) Thc j cachcr & i i i i
\ . JY3). g Q I*lducau(m in Eme i Yy
N N ““P 99 [ | Crglng Iﬂdlan SOC‘Et . NCI'/RI»

o Bhat, B. D. (1996). Educational Documents in India. Arya Book Depot, New Delhi.

Bhatia, K., & Bhatia, B. (1997). The Philosophical and Sociological Foundations.
Doaba House, New Delhi.

e Biswas. A. (1992). Education in India. Arya Book Depot, New Delhi.

o Biswas. A., & Aggarwal, J.C. (1992). Education in India, Arya Book Depot, New
Delhi.

e Chakravarty, S. (1987).Deve10pment Planning: The Indian Experience. Oxford
University press, New Delhi.
e Chandra, B. (1997). Nationalism and Colonialism, Orient Longman, Hyderabad.

e Choudhary. K.C., & Sachdeva, L. (1995). Total literacy by 2000, IAE Association,
New Delhi.

e Deaton A., & Dreze, I. (2008-2009). Poverty and Inequality in India in Raj Kapila
and Uma Kapila (Ed.) in Indian Economy since Independence. Oxford University
Press, New Delhi.

o Deshpande, S. (2004). Contemporary India: A Sociological View. Penguin, New

Delhi. I
e Dubey,S.C. (2001). Indian Society, National Book Trust, New Delhi. (\\i M//\/ g =
o Famous Speeches of Gandhi ji: Speech on the Eve of The Last Fast, January 12, 1948. l (ﬂ

o http://unesdoc.unesco.orgimages/0023/002322/232205e.pdf '\;

. http://www.gandhi—manibhavan.org/gandhicomesalive/speechS.htm \ P

J http://www.mkgandhi.org/speeches/speechMain.htm (

o Jain, L.C. (2010). Civil Disobedience. Book Review Literary Trust, New Delhi.

' o Jagannath. M. (1993). Indian Education in the Emerging Society. Sterling publishers
Pvt. Ltd., New Delhi. /
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NCERT Mother of Inclusive Education Address on Golde,
).

Jangira, N.K. (2012 sept. 2012
i . 3 Ajmer on O] sept. 2 .
SRR n of India. National Book Trust, New Delp;

)09). The Constitutio . i
* Kashyap, S. C. (2009) S.(2011). A Handbook on Disability Rehabilitation & Special
Mahendru, M., & Roy, S. ]

. " hi.
Education. Educare Publications, New Del . 3 _
Sapra, C. L., & Aggarwal, A. (1987). Education in India some critical Issues. Nationg]

Book Organisation, New Delhi. Development, §
Saraswathi, T. S. (1999). Culture, Socialization and Human Develop . Sage

Publications, New Delhi. 1 0 )
Sen, A., & Dreze, J. (1997). India: Economic Development and Social Opportunity,

Oxford India, Delhi.
Speeches of Gandhi ji: Speech on the Eve of The Last Fast, January 12, 1948.

Government of India, New Delhi.
Steven, B. (1998). School and Society. Sage Publications, New Delhi.

Suresh, D. (1998). Curriculum and Child Development. Bhargav, Agra.

Taneja, V.R. (1998). Educational Thoughts and Practice, Delhi  University

Publications.
Vaidyanathan, A. (1995). The Indian Economy: Crisis, Response and Prospects.

Tracts of the Times. Orient Longman Publications, New Delhi.
Weber, O.C. (1990). Basic Philosophies of Education. Rinehart and Winston, New

York Holt.
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LEARNING, TEACHING AND ASSESSMENT
Credits: 04

Course Code: A3
Contact Hours:
00 Marks: 100

Introduction
This Course will initi
et 1\llll ‘mmalc student-teachers to understand learning theories and as these
ranslate into teac carni ; ; .
o B \ ?'KTm\g and learning actions. Asscssment of learning as a continuous process
is also focused. sour: s : :
ed. The course also needs to focus on the PwD as Learner and their special

education needs that teacher needs to address in diverse education settings.

Objectives
After completing this course the student-teachers will be able to

e Comprehend the theories of learning and intelligence and their applications for

teaching children
o Analyse the learning process, nature and theory of motivation

e Describe the stages of teaching and learning and the role of teacher

o Situate self in the teaching learning process
o Analyze the scope and role of assessment in teaching learning process in order 10
introduce dynamic assessment scheme for educational set up towards enhanced

learning.
Unit 1: Human Learning and Intelligence
1.1 Human learning: Meaning, definition and concept formation

1.2 Learning theories:
- Behaviourism: Pavlov, Thorndike, Skinner

- Cognitivism: Piaget, Bruner
- Social Constructism: Vygotsky, Bandura
1.3 Intelligence:
N
rt Steinberg) Vé/ -

- Concept and definition
- Theories: Two-factor, Multifactor, Triarchic Theory (Robe

1.4 Creativity: Concept, Definition and Characteristics
1.5 Implications for Classroom Teaching and Learning

Unit 2: Learning Process and Motivation
' 2.1 Sensation: Definition and Sensory Process ' )
2.2 Attention: Definition and Affecting Factors / e
2.3 Perception: Definition and Types i

2.4 Memory, Thinking, and Problem Solving
2.5 Motivation: Nature, Definition and Maslow’s Theory
\ A(\
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Unit 3: Teaching Learning Process

3.1 Maxims of Teaching
ct
3.2 Stages of Teaching: Plan, Implement, Evaluate, Refle lization
3.3 Stages of Learning: Acquisition, M‘amtenanf;e, qex;era
_ \ . : Physica
3.4 Learning Environment: Psychological and :
1t
3.5 Leadership Role of Teacher in Classroom, School and Community

Unit 4; Overview of Assessment and School System

4.1 Assessment: Conventional meaning and constructivist perSpeCtl‘{e _

4.2 *Assessment of Learning’ and ‘Assessment for Learning’: Meaning and difference

4.3 Comparing and contrasting assessment, evaluation, measurement, test ang
€Xamination

4.4 Formative and summative evaluation, Curriculum Based Measurement . .

4.5 Revisiting key concepts in school evaluation: filtering learners, marks, credit, gradgxg,
choice, alternate certifications, transparency, internal-external proportion,
improvement option

Unit 5: Assessment: Strategies and Practices

5.1 Strategies: (Oral, written, portfolio, - observation, project, presentation, group
discussion, open book test, surprise test, untimed test, team test, records of learning
landmark, cloze set/open set and other innovative measures) Meaning and procedure

5.2 Typology and levels of assessment items: Multiole choice, open ended and close
ended; direct, indirect, inferentia] leve]

5.3 Analysis, reporting, interpretation, documentation, feedback and pedagogic decisions

5.4 Assessment of diverse learners: Exemptions, concessions, adaptations and
accommodations;

5.5 School examinations: Critical review of current €xamination practices and their
assumptions about leaming and development; Efforts for exam reforms:
Comprehensive and Continuous Evaluation (CCE), NCF (2005) and RTE (2009)

Engagement with the field a5 part of course as indicated below:

L. Report submission: observation of children belonging. to any three stages of

development and describing applications of development in teaching-learning
contexts ‘

RCI B.E.SplEd. Curriculum
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Transaction and Evaluation

Th‘is concepts *““d theoretical precepts included in this course should be explained with
reference to children with and without disabilitics. The effort of transaction should be to
enhance the understanding of how learning oceurs and what are the suitable means of its
asses‘?lp.cnl. Evaluation may be done by asking student-teachers to children with and without
disabilities and present a report of {he same,

Essential Readings
. An‘1in, N. (2002). Asscssment of Cognitive Development of Elementary School
Children: A Psychometric Approach. Jain Book Agency, New Delhi.
e Chauhan, S.S. (2013). Advanced Educational Psychology. Jain Book Agency, Delhi.
. K.ing-Sears. EM. (1994). Curriculum Based Assessment in Special Education.
Singular Publishing Group, San Diego, CA.
* Panch, R. (2013). Educational Psychology: Teaching and Learning Perspective.
McGraw Hill Education (India) Private Limited, New Delhi.
¢ Paul, P. (2009). Language and Deafness. Singular publication.
* Salvia, John, Ysseldyke, James, E. And Bolt, Sara. (2007). Assessment in Special and
Inclusive Education. Houghton Mifflin Company, Boston.
* Whitcomb, S., & Merrell, K.W. (2012). Behavioral, Social, and Emotional
Assessment of Children and Adolescents, Routledge, New York.

* Woolfolk, A., Misra, G, & Jha, AK. (2012). Fundamentals of Educational
Psychology, (11™ edn). Pearson Publication, New Delhi.

Suggested Readings - ‘\//‘ &
* Geisinger, K.F. (2013). APA Handbook of Testing and Assessment in Psychology. /

American Psychological Association, USA.
Guskey, T. R., & Bailey. J (2000). Grading and Reporting. Thousnad Oaks. Corwin

King, CA.

e Howell, K. W., & Nolet, V. (2000). Curriculum-Based Evaluation: Teaching and
decision making. Wadsworth, Ontario.

e McMillan, J. H. (2001). Classroom Assessment: Principles and Practice for Effective
Instruction. Allyn and Bacon, London.

e Nevo, D. (1995). School based Evaluation. Pergamon Publishing, Oxford.

o Salvia, ], & Ysseldyke. J.E. (1998). Assessment. (7th ed) Houghton Mifflin, Boston.
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NCE
PEDAGOGY OF TEACHING SCIE

Credits, 04
Course Code: A4 (Part )

Marks; 100
Contact Hours: 60

lntroduction

: s i t for i
The course wil help the student-teachers to generat the"-sm: er;tnfd;zftr::chers ii"fé’;‘iﬁ
science and develop a scientific attitude, It is designed fo equip t ¢ ferial o stadesit i
science using innovative methods, techniques and teaching learning ma
& withoyt disabilities.

Objectives

After completing the course the student-teachers will be able to

*  Explain the role of science in day to day life and its relevance to modern society.
* Describe the gimg and objectives of teaching science at school level.

*  Demonstrate ang apply skills to select and use different methods of feaching the
content of sciences,

achievement in Sciences.

Unit 1: Nature and Significance of Science

- LI Nature, Scope, Importance and Value of Science
1.2 Science As Ap Integrated Area of Study
1.3 Science ang Modern Indian Society: Re]ationship of Science and Society
1.4 Impact of Science with Special Reference to Issues r
Industrialization anq Disarmament
1.5 Role of Science for Sustainable Development

elated with Environment,

Unit 2; Planning for Instruction

2.4 Unit Planning - Format of A Unit Plap

T —— .
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Unit 3: Approaches and Methods of Teaching Sciences

MV '0ac ireet 14 I . y

3.1 Process Approach, Dircet Experience Approach, Inductive-Deductive Approach

32 Lecture,  Demonstration,  Discussion,  Problem-solving, ~ Concept-mapping,
Yy A PR " ey § . . .
Programmed  Instruction, Team Teaching, Seminar, Computer Assisted Learning

(CAL)
3.3 Project Method and Heuristic Method
3.4 Creating Different Situations of Learning Engagement: Group Learning, Individual

Learning, Small Group, Cooperative (Peer-Tutoring, Jigsaw, ctc.), Situated/Contextual
Learning with reference to Children with Disabilitics
3.5 Constructivist Approach and its Use in Teaching Science

Unit 4: Learning Resources with reference to Children with Disabilities for Teaching

Science

4.1 Teaching Learning Aids — Need, Importance, Selection, Use and Classification of
Aids Based on Type of Experience, Audio Visual Aids, Multimedia, Charts, and

Models (Tactile and Visual)

4.2 Importance of Co-Curricular Activities-Science Club, Science Exhibition, Science
Text Books-Characteristics and Significance with reference to Children with
Disabilities

4.3 The Science Laboratory-Planning Organization of Lab, Storage, Record Keeping and
Safety of Scientific Equipments with reference to Children with Disabilities
4.4 Aquarium, Vivarium — Role in Teaching with Setting & Maintaining

4.5 Museum, Botanical And Zoological Garden: Role In Teaching
\
N\
o

Unit 5: Evaluation

5.1 Evaluation- Concept, Nature and Need
52Norm Referenced & Criterion Referenced Evaluation, Comprehensive and

Continuous Evaluation: Concept and Significance, Scholastic and Co-Scholastic
Assessment
5.3 Tools and Techniques for Formative and Summative Assessments

5.4 Preparation of Diagnostic Test and Achievement Test
5.5 Adaptations of Evaluation Procedure With Reference To Children With Disabilities

Practical/ Field Engagement/Project Work

Any one of the following
I. Pedagogical analysis of a unit from Science content.
II. Preparation of a multimedia presentation on a topic from Science content keeping
students with disabilities in view.
II1. Developing an Action Research Plan on a problem related to teaching and learning of

Sciences to students with disabilities to students with disabilities.
1V. Construction of a diagnostic test for unit along with a remedial plan.

Ed.SplLEd. Curriculum
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V.

tbooks of differen;
C i lysis of prescribed syllabus and tex Bogrg,
nmpara IVe ana y

. ; " ; bject areas
(‘umcular novations in respective subj

ith disabilities.
, . students with
VI Curricylay adaptations for teaching Sciences to

Essential Readings

i i th. New York: A
Brown, R, (1978). Science instruction of visually Impaired You FB

Buxton, A C. (2010), Teaching Science in Elementary and Middle SChooL
NewDelh;: Sage Publications.

Bybee, R. (2010b). The teaching of science: 21st-centu
VA:NSTA Press, USA. ) )
Fensham, pj (1994). The content of Science: A constructive Approach to itg
Teaching anq Leaming.Washington, D.C: The Falmer Press.

Gupta, V. k. (1995). Teaching and ILearning of Science and Technology. New Delhj:
Vikag Publishing House Pvt. Ltd.

Henninen, . 5 (1975). Teaching of Visually Handicapped, Ohio: Charles E. Merri])
Publishing Company.

ry perspectives, Arh’ngto,],

Mani, M. N. G (1992). Techniques of teaching bling children, Ney Delh;: Sterling

Starin, A, & Sund, B, (1983) Teachj ; )
o gh discoyer,, Ohio-
Merri Puh“shing (,‘ompany_ Ty. Ohio; Charles E.

e — —— —— —
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Tripathi, §. (2004). Teaching of Physical Science, Delhi: Dominant Publications.
UNESCO (1966). Source Book for Science Teaching, Paris: UNESCO.

Vaidya, N. (2003). Science Teaching in Schools, New Delhi: Deep & Deep
Publishers.

Vanaja, M.

(2006). Teaching of Physical Science, Hyderabad: Neelkamal
Publications.

Suggested Readings

Ed.Spl.Ed. Curriculum
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Gupta, S.K. (1983). Technology of Science Education. Vikas Publishing House Pvt.
Ltd.. Delhi.

Gupta, V. K. (1995). Readings in Science and Mathematics Education. The
Associated Press, Ambala.

Mangal, S.K., & Mangal, S.(2005). Teaching of Biological Sciences. International
Publishing House, Meerut.

Rao, V.K. (2004). Science Education. APH Publishing Corp., New Delhi.
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TICS
PEDAGOGY OF TEACHING MATHEMA

Credits; 04
Course Code: A 4 (Part 11)

Contact Hours: 60

Marks: 100

Introduction ) s interest for ieaming
the student-teachers to generate Fhelr 'student S ib the learnors -
positions towards the subject. It is designed ‘to equlp ial for childre

thods, techniques and teaching learning materia n

The course wil help
maths and develop dis
teach mathg using innovative me
with & Wwithought disabilities,

Objectives
After completing the course the student-teachers will be able to

*  Explain the natyre of Mathematics and its historical development with contribution of
Mathematicians.

* Describe the aims and objectives of teaching Mathematics at school level.

* Demonstrate ang apply skills to select and yse different methods of teaching
Mathematics.

Unit 1: Nature of Mathematics
1.1 Meaning, Nature, Importance ang Value of Mathematicg

1.2 Axioms, Postulates, Assumptions and Hypothesis in Mathematics

y and Secondary Schools

2.2 Bloom’s Taxonomy of Educationa] Objectives and Writing Objectives in

Behavioural Termg
2.3 Lesson Planning- Im
Algebra and Geometry
2.4 Unit Planning — Format of A Unit Plan

portance and Bggij, Steps. Planning Lesson of Arithmetjc

RCI B.Iid,Spl.Ed. Curriculum :
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Hvalution, o
oplex ty \
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L voneept ot
o Cane
- il \ SRRV Attaininent Coneept Aty
and Leaching o ¢ Oy AT ment Madel for Fearning
X ¥ Ay
U2 beang By Eypositon Advanead Otpanizer Model
. . . : LA\ e
VUMethads o \\‘k\\‘\\\\\}\ Lochine, iy .
Analy e Svithetiy, Mobile ‘

Uit o Ntead

e eussion, - Demonstration,  Inductive Deduetive,
WSO And Pojee
. o VA |
L Techmgues o Foaeling Matlhe |

. . maties: 'ork . Waritte "
Storming and \\“\“‘m\\ al W ul|\. Wiitten Work, Dol Work, Brain
\

U ARsted lostnetion (CAD
\

L Creating Ditterent Sitnations of
S e A atons ol 1 enrming, Fapagement: Group Learning, Individual
aamng, Small-Group, Cooperative ("

. cet-Tutoring, Jipsaw, ote,), and St ‘
contextual 1 earming PHEHESRL A SRS

Unit 4: Teaching-1earntug Resour
it 42 Teaching-1earning Resources in Mathematics for Students with Disabilities
41 Mathematies  aboratory

\ Coneept, Need, and Equipment {or Setting, Up a
Mathematies aboratory

42 Uhh::\u‘o\\ of Learning Resourees in Mathematics: Charts and Pictures, Weighing and
Measuring lnstruments, Deawing, Tastruments, Models, Conerete Materials, Surveying,
lnstrunents With Reterence To Children With Disabilities

4.3 Bulletin Boards and Mathematies Club

4.4 Abacus, Cussionaire Rods, Fractional Dises, Napier Strips

4.5 Caleulators, Computers, Start Boards, Mullimedia Presentations, and Special Aids
and Applances For Children With Disabilities

Unit §: Assessment and Evaluation for Mathematics Learning

3.1 Assessment and Evaluation- Coneept, lmportance and Purpose

5.2 Frror Analysis, Diagnostic Tests, Identification of Hard Spots and Remedial Measures

53 Tools and Techniques for Formative and Summative Assessments of Learner
Achievement in Mathematics, Comprehensive and  Continuous  Lvaluation in
Mathematics

5.4 Preparation of Diagnostic and Achievement Test

5.5 Adaptations in Evaluation Procedure for Students With Disabilities

Practical/ Field Engagement/ Project Work
Any one of the following

|. Pedagogical analysis of a unit of content from secondary school Mathematics
Syllabus

I1. Preparation of a multimedia presentation on a topic with special reference to students
with disabilities

y
111 Construction of a question paper based on current CBSE format/concerned State

Board of education, prcpm‘\\g its Scoring key,Md marking scheme

{\V—
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children in Mathematics and preparing )

V. Analyzing errors committed by school
Ng anq

et pln oblem related to teach;
\% Devc!opitig an Action Research proposal for ta ‘il)lrth P
| learning of Mathcmalics with reference to students

Transactions

. j . 5
Lecture cum demonstration, Workshops and Seminar:

Essential Readings |
L.M. (1988). Measuring and Evaluating School Learning. Allyn and Bacon,

* Carey,

Boston. |
ge Publication, New Delhi.

Chambers, P. ('2010).Teaching Mathematics. Sa
. The Process of Learning Mathematics. Pregamon Press, New

*  Chapman, LR. (1970)

York.

* David, AH, Maggie, MK, & Louann, HL. (2007). Teaching Mathematics

utions for Reaching Struggling Learners, Canada: Amazon Books.
Blackwel] Publishers Ltd., New

York.
Gupta, Y. N, & Shankaran, v, (1984). Content-
Mathematics, NCERT, New Delhi.

* James, A, (2005). Teaching of Mathematic

* Kumar, s (2009). Teaching of Mathematic

Cum-MethodoIogy of Teaching

S. Neelkama] Publication, New Delhj.
S. Anmol Pubh’cations, New Delhj.

* Siddhu, K g, (1990, Teaching of Mathematicg, Sterling Pubh’shers, New Dejhj.

Suggested Readings

L ' | S Ssmel]t. Sage

* Nationa| Curriculym Framewory (2005), NCERT New Dejp;

* Nationg| Curricujym Framewopy for Teacher Educatiop, (2009) NCTE New Delp;

Wi i ! . 4 elhi.
T'eaching (f Mathemafjeg (ES-342), Blocks 1.4 (2000), IGNoy New Dejp; |

*  Text Books ()I’Mnthemalws for Clags.y to X (2006), NC | "
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PEDAGOGY OF TEACHING SOCITAL SCIENCE
(redits: 04

Course Code: A 4 (Part 111)
Contact Hours: 00 s

Introduction
This course explores the scope of social science. It develops competencies in designing

Jesson plans and cvaluations tools. 1t addiesses the knowledge and understanding of the
methodologics, approaches to teach social scicnees at secondary level and also modify and
adapt content-area curricula, materials and techniques for students with disabilities. The

course also focuses on various skills and competencies that teachers need to develop.

Objectives
After completing the course the student-teachers will be able to

e Explain the concept, nature and scope of social science.
s well as tools of

o Develop competencies for designing unit and lesson plans, a
[ science

evaluation for social science teaching.
o Develop skills in preparation and use of support materials for effective socia

resources for

teaching.
o Develop the ability to organize co-curricular activities and community

promoting social science learning.

Unit I: Nature of Social Sciences
1.1 Concept, scope and nature of social science
1.2 Difference between social sciences and social studies
1.3 Aims and objectives of teaching social science at school level
1.4 Significance of social science as a core subject
1.5 Role of social science teacher for an egalitarian society
) //' -
A

‘s

Unit II: Curriculum and Instructional Planning
2.1 Organization of social science curriculum at school level
2.2 Instructional Planning: Concept, need and importance
2.3 Unit plan and Lesson plan: need and importance

2.4 Procedure of Unit and Lesson Planning
2.5 Adaptation of unit and lesson plans for children with disabilities

Unit I1I: Approaches to teaching of Social Science
3.1 Curricular approaches: a) Coordination, b) Correlational, ¢) Concentric, d) Spiral, €)

Integrated, f) Regressive
1.2 Methods of teaching social science: Lecture, discussion, socialized recitation, source

and project method

Page 50
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. * udies — Narralion, chcn f
iques of teaching soual. i telling, Role pla (I? ton,
3.2.1. Devices and techniqu : field trip, story ’ W o
T i estioning, assignment, : ive thinking, Concept g
illustration, gu s : grammcd - inductiv b
and self study, pro

expository teaching and problen; § for teaching children with disabilities
. o roaches
3.3 Accommodations required in app

; ience: Time-lines & Genealogij,
3.4 Instructional material for teaching of social fs geZ:js(Smart boards, Chalk Bgar?ll
B l\ s, Maps & Globes, Use of different t)'Pes.o, ° ilms & Filmstrips, Overheaé
;;am.l [;er) Tape‘records Radio, Television, Fi m:
anne oard), E ? : entation
Projector, Social science games a'nd Power Pouﬁhl’crl ?:abi]itics
3.5 Adaptations of material for teaching children w1

UnitIV: Evaluation of Learning in Social Science

4.1 Purpose of evaluation in social science _ . . : Written and Or
4.2 Techniques of evaluating learner achievement in social Science: W al

i lio
tests, Observation Tools, Work Samples, Portfo . .
4.3 Assessment: tools and techniques of Continuous and Comprehensive Evaluation

(CCE) for curricular and co-curricular subjects

4.4 Construction of teacher made test ' L
4.5 Diagnostic testing and enrichment techniques for children with disabilities

Unit V: Social Science Teacher as a Reflective Practitioner

5.1 Being a reflective practitioner- use of action research

5.2 Developing an Action Research Plan for solving a problem in teaching-learning of
Social science

5.3 Case study- Need and Importance for a School Teacher

5.4 Development of a Professional Portfolio/ Teaching Journal

5.5 Competencies for teaching Social science to children with disabilities

Transaction

* Prepare a unit of socja] science co
* Develop an Action Research PJa

* Adapt teaching learning materials for a chi
* Develop questions ang achievement tests in socjg] science

. Orgam‘zc acuwtfes like quiz, mock-parliamen;, field tr; s
co-curricular activities ip schools PS exhibitions and any other

—
RCI'B.Ed.Spl.Eq. Curriculum
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fssential Readings
o Aggarwal. 1. C.(2008). Principle
! S, mc¢ q - . . sl 4
Publishing Housc Pvll,ld.‘Mccru]( nethods & techniques of teaching. Vikas
o Batra, P. (2010). Social Science Learning i
' earng » ‘
&WNMMMWWHmMWmmngmmwm%mmmMm%Mmm
o Chauhan, 8. S. (2008). Innovations i .
' ations 1 teaching learni e o
House Pvt Ltd., New Delhi, ching learning process. Vikas Publishing
e Dhand, H. (2009). Techniques of Tcaching, APH Publishing Corporation, New Dehi.
. Buﬁlfass, J. A, (2009). Teaching elementary social studics. Atlantic Publishers, New
elhi.
* Mangal, U. (2005). Samajik Shikshan, Arya Book Depot, New Delhi.

Suggested Readings
o Aggarwal, J.C. (2008). Teaching of social studies: A practical approach. Vikas

Publishing House Pvt Ltd., Meerut.
o George, A. M., & Madam, A. (2009). Teaching Social Science in Schools, NCERT,

New Delhi.
e Mangal, S K. (2004). Teaching of Social Science, Arya Book Depot, Delhi.

e Rai, B.C. (1999). Methods of Teaching Economics. Prakashan Kendra, Lucknow.
o Sharma, R.A. (2008). Technological foundation of education. R.Lall Books Depot.,

Meerut.
e Sharma, R.N. (2008). Principles and techniques of education. Surjeet Publications,

Delhi.
e Singh, Y.K. (2009). Teaching of history: Modern methods. APH Publishing

Corporation, New Delhi.
e Stone, R. (2008). Best Practices for Teaching Social Studies: What Award-Winning

Classroom Teachers Do. Corwin, CA.

\

spl.Ed. Curriculum

C /giﬁ" A5 May 2015 |
:\"kk_\aN /4 y\—)\é ‘..\ /,( %\\q\




PEDAGOGY OF TEACHING HINDI

Course Code: A 5 (Part 1V) Cfedits: g
Contact Hours: 60 (& 0“%) Markm 10y
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PEDAGOGY or TEA(TIIIN(; ENGLISH

Course Code: AS (Part V)
Contact Hours: 60 e

Marks: 100
Introduction

This course will enable :
English language & Ilnl:,::ucx; “imim-'\c-mhm 10 gain a strong knowledge base in nature of
theory to practice o dCSigﬁ y;)l::s ructional planning and evaluation, Tt will help in applying
seal SAEEe8.The oourss offer 0“0::17\ mnlcrmls. and plan lessons in preparation for teaching
io find Gut Aot fhe ﬂpproa;c)lges .mchPD.O.l‘lllnlly lq explore in-depth aspects of english and
i‘ndian_ an'd il}fCI‘nationa] COnth;ts. Er‘ll]l(l:cl:to E:;xecn:le:ooi lirilg:lagzuteacll::‘ng inlrc}ation to
mvestigative skills and povides 3 foundation in issues relat(i,d rt)o E):m lis:llan g yttlcmh'and
second language pedagogy and language acquisition. g guage teaching,

Objectives
After completing the course the student-teachers will be able to

* Explain the principles of language teaching, and evolution and trends in English

literature.
* Prepare an instructional plan in English.
* Adapt various approaches and methods to teach English language.
* Use various techniques to evaluate the achievement of the learner in English.

Unit I: Nature of English Lan guage & Literature
1.1 Principles of Language Teaching

1.2 Language Proficiency: Basic Interpersonal Communication Skills (BICS) and

Cognitive Academic Language Proficiency( CALP)
1.3 English Language in the school context: An Evolutionary Perspective
1.4 Current Trends in Modern English Literature in Indian context

1.5 Teaching as second language in Indian context.

Unit II: Instructional Planning .
2.1 Aims and objectives of Teaching English at different stages of schooling

2.2 Instructional Planning: Need and Importance
2.3 Unit and lesson plan: Need and Importance

2.4 Procedure of Unit and Lesson Planning
2.5 Planning and adapting units and lessons for children with disabilities

Unit III: Approaches and Methods of Teaching English

3.1 Difference between an approach and a method Q

RCI B[FM.Spl.Ed. Curriculum
15 May 2015




_ ; anguage  across cypy.
, ach, co-operative learning, | g g‘ 058 iculyp,
i TISSk \based. approact, Bilingual, Eclectic and Constructive approach
)

communicative language teaching, rama. Grammar and Vocabulary- ) Transla“(m
i e, Poctry, )
3.3 Method Teaching of Prose, I

iii) Direct method
i ituational method. ii1) Direc : |
method. i1) Structural — Situationa . 2 o Reading e
3.4 {)CC\ (k:pmem of four basic language skills: Listening, Speaking g ertmg
I e as

. in teaching children with disabjljje,
3.5 Accommodation in approaches and techniques in teaching | S

Unit IV: Instructional Materials

] ' ial and their effective use ,
4.1 Importance of instructional material an ‘ ‘ -
4.2 Thi use of the instructional aids for effective teaching of English: Smart bOards,

Chalk Board, Flannel Board, Pictures/ Picture-cut-outs, Charts, Tape-records, Radio,
Television, Films & Filmstrips, Overhead Projector, Languuge Labor atory » Language
games, reading cards, Worksheets, Handouts, and Pouver Point Presentation

4.3 Construction of a teacher made test for English proficiency

44 Teaching portfolio e
4.5 Adaptations of teaching material for children with disabilities

Unit V: Evaluation
5.1 Evaluation - Concept and Need
5.2 Testing Language skills and Language elements (Vocabulary, Gramma and

Phonology)
5.3 Adaptation of Evaluation Tools for Children with Disabilities -
5.4 Individualized assessment for Children with Disabilities
5.5 Error analysis, Diagnostic tests and Enrichment measures

Transaction

ptations in Pedagogy, material and

evaluation should be taught through workshops an Specific case studies

Course Work/ Practical/ Fielq Engagement

* Design teaching Programme bageq o, CITOr analygig

¢ Develop an Action Research Plan f, :
, Or meagyr : . .
approach in Engligh Ing the effectxveness of a given teaching

* Develop work shee (interactiye includip

RCI B.Ed.Spl Eq Curriculum
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Esscmital Readings

llen, H., & Cambell, R, (1972), Teachi
o Allc al (1972). Teaching English ag sec
New York. > as sccond Language, McGraw Hill,

, Bharthi, T., & Hariprasad, M. (2004), ¢
’ ). C e B
Hydcrabad. ommunicative English, Neclkamal Publications

* Bha“a. KK, (2000). Teaching and Learning English as a Forei ‘
Publishers, New Delhi. . 2lish as a Foreign Language. Kalyani

- cellet, FA(198 : v g

o  Grellet, F.(1930). Developing Reading Skills, Cambridge University Press, New York
GNOU 3 “ertificate in Teach: . -

e 1G CTE - 02 Certificate in Teaching of English (1989). The St '
o New Dot . The Structure of English

[ ]

IGNOU EEG - 02 Elective Course it i
1 English (1989). i
Slafalll T, TENON, Mo DEkL glish (1989). The Structure of Modern English

Suggested Readings

o Agnihotri, R K., & Khanna, A.L.(1996). English Grammar in context. Ratnasagar, Delhi.

Bhatia, -K.K., & Kaur, N. (2011). Teaching and Learning English as a Foreign Language.
Kalyani Publishers, Ludhiana.

e Bindra, R. (2005). Teaching of English. Radha Krishan Anand and Co., Jammu.

e Brumfit, C.J., & Johnson (Ed.) (1979). The communicative Approach to Language
Teaching, Oxford University Press, Oxford.

o Bryne, D. (1988). Teaching Writing Skills. Longman, London.

o Krashen, D. (1992). Principles and Practice in Second Language Acquisition. Pergamum
Press Oxford.

o Krishna Swamy (2003). Teaching English: Approaches, Methods and Techniques.
Macmillan Publication, New Delhi.

o Sachdeva, M. S. (2007). Teaching of English. Patiala; Twenty First Century Publications.
o Sahu, B. K. (2004). Teaching of English. Kalyani Publishers, Ludhiana.

e Shaik, M. & Gosh, RN. (2005). Techniques of Teaching English. Neelkamal
Publications, Hyderabad.
e Sharma, P. (2011). Teaching of English: Skill and Methods. Shipra Publication, Delhi.

e

RCI B.E RI\N {¢ umculum » Page 58 Q L&\
15 May 2015 W,(/ >
/ W /



Area- B

CROSS DISABILITY AND IN CLUSION
m Inclusive Education

m Introduction to Sensory Disabilities (V] HI,’ 1.)<.eaf-Bhnc;3/I ST
Introduction to Neuro Developmental Disablh'tl.es (LD, ;
Introduction to Locomotor & Multiple Disabilities (CP, MD)
Skill-based Optional Course (Cross Disability a'nd {nclusmn)
based Optional Course (Disability Specialization)

B10: Skill-baseq Optional Course (Cross Disability and Inclusion) ANY ONE

and Counselling
Childhood Care & Education
Applied Behavioura] Analysis
Commum'ty Based Reha
Application of ICTin ]
Gender and Disabih'ty

Braille and Assistive Devices

Orientation & Mobility
Commum'cation




INCLUSIVE EDUCATION
Course Code: B 6
Credits: 02

Contact Hours: 30
Marks: 50

Introduction

T.hc C(-“"S'c l‘:ldcmgl-‘ il develop an understanding about inclusive education and addressing
diversity in the mainstream classroom. It is also formulated in a way that the learners will

know the p?dagoglcal practices and recognises ways in which different stakeholders can
collaborate for the success of inclusive education

Objectives

——
Pr—

1 After completing the course the student-teachers will be able to

e Explain the construct of inclusive education & the progression from segregation
towards valuing & appreciating diversity in inclusive education.

o Explicate the national & key international policies & frameworks facilitating
inclusive education.

o Enumerate the skills in adapting instructional strategies for teaching in mainstream
classrooms.

o Describe the inclusive pedagogical practices & its relation to good teaching.
o Expound strategies for collaborative working and stakeholders support in
implementing inclusive education.

Unit 1: Introduction to Inclusive Education 5 Hours

1.1 Marginalisation vs. Inclusion: Meaning & Definitions

N 1.2 Changing Practices in Education of Children with Disabilities: Segregation,
- Integration & Inclusion

/" 1.3 Diversity in Classrooms: Learning Styles, Linguistic & Socio-Cultural Multiplicity

/ 1.4 Principles of Inclusive Education: Access, Equity, Relevance, Participation &

| Empowerment

1.5 Barriers to Inclusive Education: Attitudinal, Physical & Instructional

Unit 2: Polices & Frameworks Facilitating Inclusive Education 5 Hours

2.1 International Declarations: Universal Declaration of Human Rights (1948), World
Declaration for Education for All (1990)

2.2 International Conventions: Convention against Discrimination (1960), Convention on
Rights of a Child (1989), United Nations Convention of Rights of Persons with o,

Disabilities (UNCRPD) (2000) \
2.3 International Frameworks: Salamanca Framework (1994), Biwako Millennium | /
Framework of Action (2002) L

2.4 National Commissions & Policies; Kothari Commission (1964), National Education
Policy (1968), National Policy on Education (1986), Revised National Policy of -
4 P




Na(' d 1
Education (1992), National Curricular Framework (2005), . Policy e
Persons With Disabilities (2006) WD Act (199<,
. 9 .
2.5 National Acts & Programs: 1EDC (1974), RCI Act ('9(‘)9029)’ IJJEDSS (2(()13)5)’ Natlonal
Trust Act (1999), SSA (2000), RTE (2006), RMSA (2009),
: 7
Unit 3: Adaptations Accommodations and Modifications Houyyy

3.1 Mecaning, Difference, Need & Steps o
3.2 Specifics for Children with Sensory Disabilities .
3.3 Specifics for Children with Neuro-Developmental Disabili

3.4 Specifics for Children with Loco Motor & Multiple Disabilities

3.5 Engaging Gifted Children
8 Hours

Unit 4: Inclusive Academic Instructions
4.1 Universal Design for Learning: Multiple Means of Access, Expression, Engagemep

& Assessment . ing, Parallel T i
4.2 Co-Teaching Methods: One Teach One Assist, Station-Teaching, Paralle caching,

Alternate Teaching & Team Teaching
4.3 Differentiated Instructions: Content, Process & Product

4.4 Peer Mediated Instructions: Class Wide Peer Tutoring, Peer Assisted Learning

Strategies

4.5 ICT for Instructions
5 Hours

Unit 5: Supports and Collaborations for Inclusive Education
5.1 Stakeholders of Inclusive Education & Their Responsibilities
5.2 Advocacy & Leadership for Inclusion in Education
5.3 Family Support & Involvement for Inclusion

5.4 Community Involvement for Inclusion
5.5 Resource Mobilisation for Inclusive Education

Practical & Field Engagement

. Visit Special Schools of any two Disabili

observation report highlighting pedagogy
II. Prepare a Checklist for Accessibility in Mainstream Schools for Children with

ties & an Inclusive school & write

Disabilities
1. Design a Poster on Inclusive Education
IV. Prepare a Lesson Plan on any one School subject of your choice 'using any one

Inclusive Academic Instructiona] Strategy

Transactions

Group discussions following videos and Visits. Deba :
. te for | .
Self study for legislations and frameworks *nelusion vs. Segregation &

RCI B.Ed.Spl.Ed. Curriculum
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qugges"“'d Readings

o Bartlett, L. D, & Weisentein, G, g (2003

o Chaote, 1. S. (1991). Successful M
o Choate, J. S. (1997),
o Danicls, H. (1999)

o Deiner, P. L. (1993). Resource for Teachin

o Dessent, T. (

' . ). Successful Inclusion for Educational
Leaders. New Jersey: Prentice Hal).

amstreaming. Allyn and Bacon,

J ’ e .
Successful Inclusive Feaching. Allyn and Bacon.

- Inclusive Education.London: Kogan.

g Children with Diverse Abilities, Florida:
Harcourt Brace and Company,

1987). Making Ordinary School Special. Jessica Kingsley Pub.
Gargiulo, RM. Special Education in Contemporary Society: An Introduction to
Exceptionality. Belmont: Wadsworth.

Gartner, A., & Lipsky, D.D. (1997). Incl

usion and School Reform Transferring
America’s Classrooms,Baltimore: P. . Bro

okes Publishers.
Giuliani, G.A. & Pierangelo, R, (2007). Understanding,

Developing and Writing IEPs.
Corwin press:Sage Publishers,

Gore, M.C. (2004) . Successful Inclusion Strategies for Secondary and Middle School
Teachers, Crowin Press, Sage Publications.

Hegarthy, 8. & Alur, M. (2002). Education of Children with Special Needs: from
Segregation to Inclusion, Corwin Press, Sage Publishers.

Karant, P., & Rozario, J. ((2003). Learning Disabilities in India. Sage Publications.

Karten, T. J. (2007). More Inclusion Strategies that Work. Corwin Press, Sage
Publications.

King-Sears, M. (1994). Curriculum-Based Assessment in Special Edcuation.
California: Singular Publications.

Lewis, R. B., & Doorlag, D. (1995). Teaching Special Students in the Mainstream.
4th Ed. New Jersey: Pearson.

McCormick, S. (1999). Instructing Students who Have Literacy Problems. 3rd Ed.
New Jersey, Pearson.

Rayner, S. (2007). Managing Special and Inclusive Education, Sage Publications.

Ryandak, D. L. & Alper, S. (1996). Curriculum Content for Students with Moderate
and Severe Disabilities in Inclusive Setting. Boston, Allyn and Bacon.

Sedlak, R. A., & Schloss, P. C. (1986). Instructional Methods for Students with
Learning and Behaviour Problems. Allyn and Bacon.

Stow L. & Selfe, L. (1989). Understanding Children with Special Needs. London:
Unwin Hyman.

\

_—

//
Turnbull, A., Turnbull, R., Turnbull, M., & Shank, D.L. (1995). Exceptional Lives: /«'\
Special Education in Today’s Schools. 2nd Ed. New Jersey: 2

R
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Viachou D. A. (1997). Struggles for Inclusive Education: An Ethnographic SStUdy‘
. Ph?l;dclphi;\: Open University Presf' Methods for Children with Specia]] Educa“ﬂnal
. Wes;wog(:, i’c (li?()rg)r J]?:I;IZ:;;:;:?IE;SSroonm 4th Edition, London Routledge Fﬂlmer;
- Strategies
T::;;;r & Franiis Group.
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INTRODUCTIONTO SENSORY pisapry ITIES

Course Code: B7
Contact Hours: 30 Credits: 02

Marks: 50
Introduction

The course is designed 1o provide a hac;
s, sl T168ElS 10 di{‘fl vide a basic \mdcrslan(ling o the student-teachers ab
3 ¢ s A - ¢ sBtihets ;
undertaking screening, pl ‘*”f“l types of sensory disabilities. Iy will '1l<;()( equi l |0Ul ”?c
) i | H ' dlf
& planming and instructing students with sensory disabilit; fuip them in
' sensory disabilities.

Objectives
After completing this course, the student-teachers will be able t
: 0

A

Name the different ty ‘ '
ifferent types of sensory impairments and its prevalence and describe the

1Eyoclesv of hearing & implications of various types of hearing loss
xplain the i ¢ 3 :
1 issues & ways to address challenges in educating students with hearing

loss.
Descri . ’ g
be nature, characteristics & assessment of students with low vision & visual

impairment.
ggest educational placement and curricular strategies for students with low vision

& visual impairment.
Explicate the impact of deaf-blindness & practices for functional development.

5 Hours

Unit 1: Hearing Impairment: Nature & Classification

§

A

1.1 Types of sensory impairments: Single (Hearing Impairment & Visual Impairment) &
Dual sensory impairment (Deaf-blindness)

1.2 Importance of hearing
1.3 Process of hearing & its impediment leading to different types of hearing loss

1.4 Definition of hearing loss, demographics & associated terminologies: deaf/ Deaf/
deafness/ hearing impaired/ disability/ handicapped

1.5 Challenges arising due to congenital and acquired hearing loss

5 Hours

Unit 2: Impact of Hearing Loss
9 1 Characteristics of learners with hearing loss and impact of different degrees of hearing

impairment on communication
2.2 Language & communication issues attributable to hearing loss and need for early

Intervention
facilitators of individuals with hearing loss

2.3 Communication options, preferences &
5’4 ssues & measures in literacy development and scholastic achievement of students |
with hearing loss /V —
(interpreter) & technological support (hearing

2.5 Restoring techniques using huigan

devices)

. Page 64
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‘ 5
Unif 3: Visual Impairment- Nature and Assessment Houry

3.1. Process of Seeing and Common Eye Disorders in Indl_a
3.2. Blindness and Low Vision--Definition and Classification
3.2. Demographic Information--NSSO and Census 291 I

3.4. Importance of Early Identification and Intervention

3.5. Functional Assessment Procedures

Unit 4: Educational Implications of Visual Impairment 5 Hours

4.1. Effects of Blindness- Primary and Secondary

4.2. Selective Educational Placement

4.3. Teaching Principles

4.4. Expanded Core Curriculum- Concept and Areas

4.5. Commonly Used Low Cost and Advanced Assistive Devices

Unit 5: Deaf-blindness 10 Hours

5.1 Definition, causes, classification, prevalence and characteristics of deaf-blindness

3.2 Effects and implications of deaf-blindness on activities of daily living & education

5.3 Screening, assessment, identification & interventional strategies of deaf-blindness

5.4 Fostering early communication development: Methods, assistive devices and practices
including AAC

3.5 Addressing orientation, mobility & educational needs of students with deaf-blindness

Course Work/ Practical/ Field Engagement

* Develop a checklist for screening of children for hearing impairment

» Develop a checklist for screening of children for low vision

* Develop a checklist for screening of children for blinidness

* Develop a checklist for screening of children for deaf blindness

* Journal based on observations of teaching children with sensory disabilities

Transactions

Visits, Observations, Videos and Interactions with Students with Disabilities

Essential Readings

* Bradford, L. J. & Hardy, W.G. (1979). Hearing and Hearing Impairment. New York:
Grune and Stratton. :

o Davis, H. & Silverman, S. R. (1970). Hearing and Deafnegs -
Rinehart & Winston.

Part |, Holt, London:
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Handbook on Deafblindness (2005). Sense ationg 4 ,
24412015 s¢ International India. Retrieved online on
h“p://WW\V'gmg‘c'm'in/ur‘,’sﬂ—‘&““"‘fi&(l"&csrc"s&qnurcc""wch&cd“l&vcd ()r('f[’;"
e P Bl Sonaha oy ‘ . ~0C
EQFAC&url=http?3A%2E%2Fssa.nic.in%2Finclusive-education¥2F traini
modnlc-for-rcsourcc-tcachcrs-for-disablc- g ng-
children%2FModule%25202%2520Dcafblind

5 o ¢ ness.pdfYa2Fat download%2F :
‘"‘Y"Vd("0‘KY"”‘W(“’4(7gl')g&usg~AFOi(:Nl1fjc9('>a7s'|'(r-0wn ek

:?lv HgQqIKxWijs A&sig2-LIBWuGnYEOOLPIpK SFCHEg&bvm=bv.91427555.d
au m

K‘cllcy‘. .P-» & (;ﬂ'lcs G. (1998). Towards Excellence: Effective education for students
with vision impairments. Sydney: North Rocks Press.

Lowenfe'ld, B. (1973). Visually Handicapped Child in School and Society; American
Foundation for the Blind; NewYork.

Lynas, W. (2000?. Communication options. In J. Stokes (Ed), Hearing Impaired
Infants — Support in the first eighteen months. London: Whurr Publishers Ltd.

Martin, F. N., & Clark, J.G. (2009). Introduction to Audiology. 10th ed. Boston:
Pearson Education.

Martin, F.N., & Clark, J.G. (2012). Introduction to Audiology. 11th ed. Boston:
Pearson Education.

National Institute for the Visually Handicapped (2015). Information Booklet on
Visual Impairment in India, Dehradun: Government of India.

Nerbonne, M. A., & Schow, R.L. (2002). Introduction to Audiologic Rehabilitation.
Boston: Allyn and Bacon.

Nerbonne, M. A., & Schow, R.L. (2013). Introduction to Audiologic Rehabilitation.
6th ed. Boston: Pearson Education.

Northern, J. L., & Downs, M. P. (2002). Hearing in Children (5th Ed.). Philadelphia:
Williams & Wilkins

Prescod, S. V. (1978). Audiology Handbook of Hearing Disorders. New York: Van
Nostrand Reinhold Company.

Sataloff, R. T., & Sataloff, J. (2005). Hearing Loss. (4th Ed.) London: Taylor &
Francis.

Sims, L.G., Walter, G.G., & Whitehead, R.L. (1981). Deafness and Communication:

Assessment and Training. Baltimore: Williams and Wilkins.

Warren, D.H. (1994). Blindness and Children: An Individual Differences Approach.

New York: Cambridge University Press.

Suggested Readings

Auditory-Verbal International (1991). Auditory-Verbal Position Statement. Auricle 4,
11-12.

Harp, B. (2006). The ha dbook of literacy assessment and evaluation, (3rd Eds).
Norwood. Christopher-Gotdpn Publishers, Inc., Norwood,M.A.
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Katz, J. (1985). Handbook of Clinical Audiology(4th Ed.).Williams and Wilkins,
Baltimore. | |
Loreman, T., Deppeler, J., & Harvey, D. (2005). Inclusive education - A practical
guide to supporting diversity in the classroom. (2nd Eds.). Routledge, London. '
Norris, G. H., & Romer, L.T. (1995). Welcoming Students who are deafblind to

typical classrooms. Paul H. Brookes, New Jersey. o
Pandey, R. S., & Advani, L. (1995). Perspectives in Disability and Rehabilitation.

Vikas Publishing House Pvt. Ltd. New Delhi.
Proceedings from National Conference on Centenary for Work for the Blind in India

(1987). All India Confederation of the Blind and Christoffel Blinden Mission.

R.K Printers, New Delhi. v
Scholl, G.T. (1986). Foundations of Education for Blind and Visually Handicapped
Children and Youth. American Foundation for the BLind, New York.

Tucker, I, & Nolan, M. (1984).Educational Audiology. Croom Helm, London.
Tye-Murray, N. (1998). Intervention Plans for Children. In Tye-Murray N. (Eds)

Foundations of Aural Rehabilitation. Singular; San Diego.
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INTRODU JCTION TO NEURO DRV LOPMENTAL DISABILI
I'ES

Course Code: B8
Credits: 02

Marks: 50

Contact Hours: 30

Introduction

The cm}n‘sc integrates relevant subject matter in the areas of Learning Disability. i

Disability and Autism Spectrum Disorder. This course Wi“J)m)Iqr:f )1sab11{ty, nfeileotuil
work with students with Neuro Developmental disabilitics‘ in] ;ndi’;?%rvnc; tCaCher.c; o
sellings. 1t fosters the acquisition of the broad-based knowle(ige and skiI;ve ar:J dgpemhz'ed
effective educational programs for students with learning and behavior z;:;cierit:tiz:o‘;gz

COuISC Clll])haS.lZeS l‘lllph'(.at'lons fOl’ edu(,at‘()]lﬂ vV i DO I and
1 and Ocatlonal i i

i rogramming, cu

» l g g, rlCu]uln

Objectives
After completing the course the student-teachers will be able to

e Discuss the characteristics and types of learning disability.
o Describe the tools, areas of assessment and apply intervention strategies to enhance
learning.

o Explain the characteristics and types of Intellectual disability.

e Describe the tools, areas of assessment and prepare and apply intervention strategies
for independent living.

e  Explain the characteristics and types of Autism Spectrum Disorder.
e Describe the tools, areas of assessment and apply intervention strategies.

Unit 1: Learning Disability: Nature, Needs and Intervention

1.1 Definition, Types and Characteristics

1.2 Tools and Areas of Assessment

1.3 Strategies for reading, Writing and Maths

1.4 Curricular Adaptation, IEP, Further Education,
1.5 Transition Education, Life Long Education

Unit 2: Intellectual Disability: Nature, Needs and Intervention

2.1 Definition, Types and Characteristics
2.2 Tools and Areas of Assessment

2.3 Strategies for Functional Academics and Social Skills '
2.4 Assistive Devices, Adaptations, Individualized Education Plan, Person Centered Plan, S\
Life Skill Education A
/ Vocational Training and dependent Living Ve
©
\ W

N ™~

j{)& I/(pl Ed. 1(su1i4r;§,mzl(l)|5 | Wage 68 \ ’ \1\/(\
C w7 | @ s .
4 X \/ \ >(
- A




re, Needs and Intervention
]

ectrum Disorder: Natu

Unit 3: Autism Sp
pes and Characteristics

3.1 Definition, Ty
3.2 Tools and Areas of Assessment

3.3 Instructional Approaches
3.4 Teaching Methods )

5 i nif1€s

3.5 Vocational Training and Carcer Opportu

onstrations, presentations and
sments of specific needs of

Transaction |
ectures, discussiom, dem
Jassroom intervention

e o be taught through | o
This course should g ds on training in asses

jven han
workshops. They should be given s for ¢
children, interpretation of test reports and develop strategic

Course Work/ Practical/ Field Engagement | |
with learning disability 1n the given area

+ Develop an Assessment Tool for a child :
«  Prepare a transition plan from school to college for an LD Child
Prepare a life skill curriculum ' .
Prepare a screening tool for children with Autism Spectrum D1so'r er . |
| assessment of a given child with ID/ Autism

s Prepare teacher made test for functiona : !
Plan an educational program on the basis of an assessment report of a child with

ID/Autism

Essential Readings
Accardo, P.J., Magnusen, C., & Capute, A.J. (2000). Autism: Clinical and Research

[ ]
Issues. York Press, Baltimore.
American Psychiatric Association. (2000). Diagnostic and Statistical Manual of

Mental Disorders (4" ed. TR). Washington DC.
Bala, M.J. (2004). Methods of Teaching Exceptional Children. Discovery, New Delhi.
Browning, R. E. (2004). Teaching Students with Behaviour and Severe Emotional
Problems. http://www.kl2.wa.us/specia1ed/famﬂjes/pubdocs/bestpractices. pdf

Suggested Readings
Higgins, J. (2003) Practical Ideas that R,
eall i i
Other Reading Disorders, PRO-ED, Austin 7 o for Students it pyslexia and
Moyes, R.A. (2010). Building Senso
‘ : ry Friendly Class i
Y e - ; rooms to S i
hallenging Behaviors: Implementing Data Driven Strategies Se::: Ort‘;h‘]?f;“ o
: ry World, Texas.

e Picrangelo, R, & Giuljan; GA
) ’ A, 20 s .
Allyn & Bacon, London, i2003), Transition Services in Special Education

e Reddy G.L., & Rama R E
) 4 9 ’ (2000 1
Discovery Pub, New Delhj ) ducation of Children with Special Need
i eeds.

R(‘I ';Iidn)‘])llid (,‘l”'”.CUll“'” A




o Simpson, R. L, & Myles, B, §. (2008), Educating Children

‘ o ] and Youth with Autism:
gtrategics for Effective Practice. Pro Bd. Texas, e

o Smith, DD 003). Introduction 1o Special Fducation Teaching in an Age of
opportunity. Allyn & Bacon, Boston, 0

Smd“,“:", §. 5. (1993). Teaching Study Strategics to Students with Learning
Disabilitics. Allyn & Bacon, Boston,

Swady, E.R. (1989). Diagnosis & Correction of Reading, Difficulties. Allyn & Bacon,
Boston.

Taylor, B. (1988). Reading Difficultics: Instruction and Asscssment. Random House,
New York.

Wong, B. Y. L. (1996) .The ABCs of learning disabilities (1" ed.) Academic Press,
San Dicego, CA.

%
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INTRODUCTION TO LOCOMOTOR AND M ULTIPLE DISABILITIEg

Credits: ()
Course Code: B9 Marks: 59
Contact Hours: 30
Introduction

The course aims to develop understanding about planning effe?tllvedej;i:;j;;l;al Tp;r;g::::::
and functional activities for students with locomotor a.nd n?ultlp e hl-ldren Wi.th P
intends to develop required skills in teacher trainc?e to identify the ; i o v et
and multiple disabilities and also plan an effect1v‘.e programme educati e
creating awareness on these conditions. Teacher is also e.xpected to p;n ve
therapeutic and programme and also refer for medical intervention whenever i necessary.

Objectives
After completing the course the student-teachers will be able to

* dentify the persons with Locomotor disabilities such as Cerebral Palsy, Amputees,
Polio, Leprosy cured, Muscular dystrophies, Neural and Spinal defects and Multiple
disabilities.

* Plan an effective programme for creating awareness about the persons wih
Locomotor disabilities and Multiple disabilities.

Unit 1: Cerebral Palsy (Cp)

1.1. CP: Nature, Types and Its Associated Congj tions '
1.2 Assessment of Functiona] Difficulties of CPj i
includin iti I
N st 8 Abnormalitjeg of Joints and
1.3. Provision of Therapeutic Intervention and R
1.4, Implications of Functiong] Limitati i
A1) ons of Chjj i i
Creating  Progthetic Environment in § e = i Bducation and
Positioning and Handling Techniqueg o
LS. Facilitating Tcaching-Leaming of Chj
TIM; Assistive chhnology to Facilitate

Unit 2: Amputees, Pyljo

Pina-bifq, and Muscyy, Dystrophy

2.1, l)cl]nilion, M(:uninp, and (|

4 ;lssiﬁcation
2.2, Assessment oi'l"umrlimml I

)ilYiqulies

Zz I I()\’j‘)'j()ll ()‘.Thl,l'xl ) 1 rve: P
< peutie “”Ll VL”“‘( t ¥
n dnd Re e
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~ Tmplications of Funeti L
24 F “onmun' b ional Limitations for Education and
VAT et 1 dChool a N 'duce 4l Ceantli B .
b nd Home: Seating Arrangements, Posit i g 'r<lsth§t|g
Techniques at Home and School s, Positioning and Handling

7.5, Facilitating Teaching-Learning: 1EP, Developing TLM: Assistive technol
M ASSIS chnology

Unit 3: Multiple Disabilities and Other Disabling Conditi
s H ons

3.1 Multiple Disabilitics: Meaning and Classifications
3.2 Various Combinations of Multi —
k s ultiple Disabilitics and Associ i
\ 8¢ $ $S0C i '
Epilepsy, Motor and Sensory Conditions sl Condons S
1.3 Other Disabling Conditions
8 ) s such as Leprosy Cu 5 [
il S prosy Cured Students, Tuberous Sclerosis and
5 . o o
3.4 Implications of Functional Limitations for Education and Creating Prosthetic

) ome Sea‘ I 5 F ( onin and ]Ia“d “g

1.5 Facilitating Teaching-Learning: IEP, Developing TLM; Assistive technology

Course Work/ Practical/ Field Engagement (any one of the following)

. Unde.rtake a case study after identifying a child with cerebral palsy or a child with
Multiple Disabilities. Assess the child’s difficulties in activities of daily living and
academic activities and develop an intervention plan.

o Undertake a survey on 50 children with different disabilities and find out how many
children are affected with cerebral palsy and multiple disabilities. Find out the causes
of their disabling conditions and what difficulties these children are facing in

attending their schools.

Essential Readings
o Miller, F. and Bachrach, SJ. (2012). Cerebral Palsy: A .Complete Guide for
Caregiving. AJ ohns Hopkins Press Health Book.
e Sarva Siksha Abhiyan. Module on Cerebral Palsy. http://ssa.nic.in/inclusive-

educaﬁon/training—module-for—resource-teachers—for-disable-
children/Module%20 5%20Cerebra1%20Palsy.pdf/ at_download/file

o Sarva Siksha Abhiyan . Module on Multiple Disabilities. http://ssa.nic.in/inclusive-

education/training—module-for—resource-teachers—for-disable-
child.ren/Module%203%20Mu1tiple%20Disability.pdf/ at_download/file

N \ . /'" // ’
Vre ’
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GUIDANCE & COUNSELLING

Credits:
Course Code: B 10(A) Marks: 50

Contact Hours: 30

Objectives e
; ill be able
After completing this course the student-teachers will

— m situations.
o Apply the skills of guidance and counselling in classr;o o
. B . elf- .
* Describe the process of development of self-image an. ’ in inclusive settings.
* Appreciate the types and issues of counselling and guidance

Unit 1: Introduction to Guidance and Counselling

LT Guidance and Counselling: Definition and Aims

1.2 Areas of Guidance and Counselling

1.3 Core Conditions in Counselling

1.4 Skills and Competencies of a Counsellor

1.5 Role of Teacher in Guiding and Counselling Students with Special Needs

Unit 2: Enhancing Self Image and Self Esteem

2.1 Concept of Self as Human

22 Understanding of Feelings and Changes

2.3 Growth to Autonomy

2.4 Personality Development

2.5 Role of Teacher in Developing Self-Esteem in Children

Unit 3: Guidance and Counselling in Inclusive Education

3.1 Current Status with reference to Indian Schoo]

Practicum/ Fielq éngagement

L. Counselling and re
I Simulation ofapa
L. Report of critical

Port writing op » selected cage

Transaction

The transactioy for this course shoyq be
teachers the ability (o become
of a guide ang counsellor ip the

RCI B.Ed.Spl.Eq Curriculym,
15 May 2015
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Esscntial Readings
o Naik, P.S. (2013). Counselling Skills for Educationists. Soujanya Books, New Delhi
o Nayak, AK. (1997). Guidance and Counselling. APH Publishing, Delhi.

» Rao, V. K, & Reddy, R.S. (2003). Academic Environment: Advice, Counsel and
Activities. Soujanya Books, New Delhi.

Shah, A. (2008). Basics in Guidance and Counselling. Global Vision Publishing
House, New Delhi.

o Sharma, V.K. (2005). Education and Training of FEducational and Vocational
Guidance. Soujanya Books, New Delhi.

Suggested Readings

o Kapunan, RR. (2004). Fundamentals of Guidance and Counselling. Rex Printing
Company, Phillipines.

e Pal, 0.B. (2011). Educational and Vocational Guidance and Counselling. Soujanya
Books, New Delhi.

~ \
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EARLY CHILDHOOD CARE AND EDUCATION

Course Code: B 10(B) Credits:

Contact Hours: 30 Marks: 50

lntroducﬁon

The course jg designed to provide the student-teachers with an insight into dev.el(')pmema]
milestones of typical children. This will enable the learners to understand deviationg and
Strategies to address them in the critical phase of development. It will also help the learners
understand the importance of transitions and its requirements.

Objectives
After undertaking the course the student-teachers will be able to

*  Explain the biological & sociological foundations of early childhood education,

* Describe the developmental Systems approach and role responsibilities of
interdi.s*c:lplinary teams for early education of children with disabilities

*  Enumerate the inclusive early education pedagogical practices,

Unit 1: The Early Years: An Overview

L.1 Facts about Early Childhood Learning & Development
1.2 Neural Plasticity

Unit2: Early Education of Children with Disabilities

2.1 Young Children at Risk & Child Tracking
2.2 Interdisciplinary Assessments & Intervention Plans
2.3 Developmenta) Systems Model for Early Interyep;;

) » Aesthetj fant:
Cultural Skills €lic, Scientific &

2.5 Evidenced Based Practices for Early Interventjon

Unit 3: Inclusive Early Childhoogd Educatlonal (ECE) PPaCtices

3.1 Natura) T;’nvirmwmcn!s,

Service Delivery Models & |
mpo f U .
of Learning (UDI.) Portance of Unjyergg) Designs

‘R(b‘j“B Ed S‘pl‘l;d-: Curriculum
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b

practices for Inclusive ECE Programs: Adantafi
12 ograms: Adaptations of Physical Environment &

Equipments, Visual - Support  Materials, P
i), ¢ g s, Parent P [ T ips
Engagements with Typical Children e, e

RIS \ =3 « S, 'U” Pal\l(‘,l at B viti
| - N i] p 101 5 ()pcn f,ll(l(‘,(l AC(IVltIE:Sa

1 4 Collaborating with Parents, Family Educati
- s, Family Education & D : o
Service Plan (IFSP) eveloping Individualised Family

3.5 School Readiness and Transitions
practical/ Field Engagements

1. Developing a journal on developmental milestones & learning timelines of children
from 0 to 8 years

1L Paf-tmpat.\op in \‘vorkshop & develop five creative teaching learning materials for
children in inclusive carly childhood education programs

Transactions

Visits, Observations & Workshops.

Essential Readings

o Costello, P.M. (2000). Thinking Skills & Early Childhood Education. London: David
Fulton Publishers.

¢ Dunn, S.G, & Dunn, K. (1992). Teaching Elementary students through their

individual learning styles:Practical approaches for grades 3-6. Massachusetts: Allyn &
Bacon.

o Guralnick, M.J. (2005). The Developmental Systems Approach to Early Intervention:
Brookes Publication.

]

o Klausmeir, HJ., & Sipple, T.S. (1980). Learning & Teaching Concepts. A strategy for
testing applications of theory. New York: Academic Press.

o Mohanty, J., & Mohanty, B. (1999). Early Chilhood Care and Education. Delhi:
Offset Printers. ;

Suggested Readings
o Barbour, N., & Seefeldt, C. (1998). .Early Childhood Education. An Introduction "
Eds). UX: Prentice Hall.

o Broman, B. C. (1978). The Early Years in Childhood Education. Chicago:
RandMcNally College Publishing Company.

o Catron, C.E.,, & Allen, J. (1993). Early Childhood Curriculum, New York: MacMillan
Publishing Company.

e Dahlberg, G., Moss, P. & Pence, A. (2007). Beyond Quality in Early Childhood Care
and Educatiop\ (2" Ed.). New York: Routledge @iﬁon.
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* Dopyera, M.L., & Dopyera, J. (1977). Becoming a Teacher of Young Childrey, Nes,
York: Random House Publications. ' ' o

* Gordon, 1. (1972). Early Childhood Education. Chicago: Chlc'ago Umve.rs;ty Progs,
Hamilton, D.S. & Flemming, (1990). Resources for Cfeauve TeﬂChmg in Ear]y
(‘hildhoo:i Educ;xtion (2nd Edition). Harcourt Brace Jovanvich. Tokyo.

* Hilderbrand, V. (1991). Introduction to Earcly Childhood Educatiop, MaCMiHan
Publishing, New York.

* Krogh, SL., & Slentz, K. (2001). Early Childhood Education, Yesterday, Today 4,
Tomorrow. Lawrence Erlbaum Associates Publishers, London.

* Range, DG, Layton, JR., & Roubinek, D.C. (1980). Aspects of Early Childhog
Education.Theory to Reserch to Practice. Academic Press. New York.

* Spodek, B, Saracho, O.N,, & Davis, M.D. (1987). Foundations of Early Childhoog
Education. Prentice Hall, New Jersey.

*  Wortham, S.C. (NK). Measurement & Evaluation in Early Childhood Educatiop (2nd
Eds.), Merril] Prentice Hall, Ohio.

RCy H_Ed.Spl,l"ld (Jurriculunil\mm
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APPLIED BEHAVIOUR ANALYSIS

Course Code: B 10(C)
Contact Hours: 30

Objectives

After undertaking the course the student-teachers will be able to
[ ]
Behavioural Analysis (ABA).
o Use various measures of behavioural assessment.
o Apply methods of ABA in teaching and learning environments.
o Integrate techniques of ABA in teaching programs.

o Select suitable strategies for managing challenging behaviours.

Unit 1 Introduction to Applied Behaviour Analysis (ABA)

1.1 Principles of Behavioural Approach
1.2 ABA - Concept and Definition

1.3 Assumptions of ABA — Classical and Operant Conditioning
1.4 Behaviour- Definition and Feature

Credits: 02
Marks: 50

Develop an understanding of the underlying principles and assumptions of Applied

1.5 Assessment of Behaviour — Functional Analysis of Behaviour, Behaviour Recording

Systems

Unit 2: Strategies for Positive Behaviour Support

7.1 Selection of Behavioural Goals
2.2 Reinforcement

- Types: Positive and Negative, Primary and Secondary

Interval
2.3 Discrete Trial Teaching
- Discriminative Stimulus - Characteristics
- Response ,
- Prompts: Physical, Gestural, Pointing, Visual, Positional, Verbal
- Consequence - Characteristics
- Inter-Trial Interval
2.4 Application of ABA in Group Setting
- Negotiation and contract
- Token economy
- Response cost
- Pairing and fading
2.5 Leadership role of teacher promoting positive behaviour

A _ N
A

. 1 BAd.Spl.Ed. Curriculum Page 78
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Unit 3: Management of Challenging Behaviour

10 hr)u,.s

3.1 Differential Reinforcements of Behaviour
3.2 Extinction and Time Out
3.3 Response Cost and Overcorrection

3.4 Maintenance
3.5 Generalization and Fading

Practicum

I. Observation and functional analysis of behaviour of a given c?se.b "
1. Development of ABA program for management of a challenging behaviour.

Transaction

The course consists of several concepts from behavioural theories. The concepts should be
explained through real life examples and selected case studies. Studen.ts should be
encouraged to conduct systematic observations of behaviour and suggest suitable plan of

action for dealing with behavioural deficits in children.

Essential Readings

Bailey, J., & Burch, M. (2011). Ethics for Behaviour Analysts. Routledge, New York.
Cooper, J.0., Timothy, E.H., & Heward, W.L. (2007). Applied Behaviour Analysis.
Pearson Publications.

Fisher, W.W., Piazza, C.C, & Roane, H.S. (2013). Handbook of Applied Behaviour
Analysis. Guilford Press, New York.

Keamney, A. J. (2007). Understanding Applied Behaviour Analysis: An Introduction
to ABA for Parents, Teachers and Other Professionals. Jessica Kingsley, Philadelphia.

Lewis, P. (2006). Achieving Best Behaviour for Children with Developmental
Disabilities. Jessica Kingsley Publishers London,

Suggested Readings

Aune, B., Burt, B, & Gennaro, P, (
Classroom. Future Horizons Inc, Texas,

R I m——
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COMMUNITY BASED REHABILITATION

Course Code: B 10(D)

Credits: 02
Contact Hours: 30

Marks: 50
Objectives

After completing this course the student-teachers will be able to

o Explain the concept, principles and scope of community based rehabilitation

o Learn the strategies for promoting public participation in CBR

o Apply suitable methods for preparing persons with disability for rehabilitation within
the community.

o Provide need-based training to persons with disabilities.

« Develop an understanding of the role of government and global agencies in CBR

Unit 1: Introduction to Community Based Rehabilitation (CBR)

1.1 Concept and Definition of CBR

1.2 Principles of CBR

1.3 Difference between CBR and Institutional Living

1.4 Socio-cultural and Economic Contexts of CBR

1.5 Scope and Inclusion of CBR in Government Policies and Programs

Unit 2: Preparing Community for CBR

2.1 Awareness Program-Types and Methods

2.2 Advocacy - Citizen and Self

2.3 Focus Group Discussion

2.4 Family Counselling and Family Support Groups
2.5 CBR and Corporate Social Responsibility

Unit 3: Preparing Persons with Disability for CBR

3.1 School Education: Person Centred Planning, and Peer Group Support

3.2 Transition: Individual Transition Plan, Development of Self Determination and Self
Management Skills

3.3 Community Related Vocational Training
3.4 Skill Training for Living within Community
3.5 Community Based Employment and Higher Education

Practicum/ Field Engagement \ ‘
1. Visit an ongoing CBR program and write a report on its efficacy {'
JI, Organize a community awareness program L

_HT. Conduct a focus grup discussion on a selected disability issue with school/college
e
/ students

wd Spl.Ed, Curriculum Page 80 /| *
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Transaction [ through di

. F ransacted through discyeq:
Besides lecture method the topics in this course may be transa & Ussion g,
selected case studies, classroom seminar/debates.

Essential Readings
e Loveday, M. (2006). The HELP Guide for Community Based Rehabilitation Workers,

A Training Manual. Global-HELP Publications, California. |
McConkey, R. and O’Tool, B (Eds). Innovations in Developing Countries for People

with Disabilities, P.H. Brookes, Baltimore.
Neufelt, A. and Albright, A (1998). Disability and Self-Qirected Employment:
Business Development Model. Campus Press Inc. York University.

Peat, M. (1997). Community Based Rehabilitation, W.B. Saunders Company.

Scheme of Assistance to Disabled for Purposes of Fitting of Aids/Appliances(2014).

Ministry of Social Welfare, Govt. of India, New Delhi.
Scheme of Assistance to Organizations for Disabled Persons, Ministry of Social

Welfare, Govt. of India, New Delhi.
WHO .(1982). Community Based Rehabilitation — Report of a WHO International
Consultation, Colombo, Sri Lanka, 28 June- 3 July. WHO (RHB/IR/82. 1)

WHO .(1984). "Rehabilitation For AIl" in World Health Magazine, WHO, Geneva.

OB Jid .‘,'prlr.lr'l(‘lﬂ(i‘lu-r‘icrul‘unr‘ o ——
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APPLICATION OF ICT IN CLASSROOM

Course Code: B 10(E) o
redits:
urs: 30
e N Marks: 50
Course Description

This course has dual purpose: firstly it aims to orient the teacher trainee to various
applicalions of Information and Communication Technology in teaching learning process;
and sccondly it intends to orient the learners to understand the scope and application of IC1:
for students with disabilities. The course includes uses of all kinds of media and computer in
order to give hands on experience of applying ICT in various learning environments as well
to familiarize the student teacher with different modes of computer based learning.

Objectives

After completing the course the student teacher will be able to

o Gauge the varying dimensions in respect of ICT and Applications in Special
Education.

o Delineate the special roles of ICT Applications.

o Acquire Familiarity with Different Modes of Computer-Based Learning.

Unit 1: Information Communication Technology (ICT) and Special Education

1.1 Meaning and Scope of ICT and Its Role in 'Construction of Knowledge'

1.2 Possible Uses of Audio-Visual Media and Computers (Radio, Television, Computers)

1.3 Integrating ICT in Special Education With Reference To Articles 4 and 9 of
UNCRPD and Goal 3 of Incheon Strategy

1.4 Three as of ICT Application—Access, Availability, Affordability

1.5 Overview of WCAG (Web Content Access Guidelines)

Unit 2: Using Media and Computers

2.1 Media: Radio and Audio Media- Script Writing, Storytelling, Songs, €fc., Television
and Video in Education, Tmportance of Newspaper in Education

2.2 Computers: Functional Knowledge of Operating Computers—On/Off, Word
Processing, Use Of Power Point, Excel, ICT Applications for Access to Print

2.3 Computer as a Learning Tool: Effective Browsing Of The Internet for Discerning and
Selecting Relevant Information, Survey of Educational Sites and Downloading
Relevant Material; Cross Collating Knowledge from Varied Sources

2.4 Computer-Aided Learning: Application of Multimedia in Teaching and Learning,
Programmed Instruction; Computer-Assisted Instruction; Interactive Learning

2.5 B-Classroom: Concept, Organizing E-Classroom and Required Adaptations for

Students with Disabilities

———'A
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Unit 3: Visualising Technology-Supported Learning Situations

3.1 Preparation of Learing Schemes and Planning Interactive (
Programme .
3.2 Developing PPT Slide Show for Classroom Use and Qs;ng
CDs with LCD Projection for Subject Learning Interactions
3.3 Generating Subject-Related Demonstrations Usin
Students to Plan and Execute Projects
3.4 Interactive Use of ICT: Participation in Social Groups on Internet, Creatjop, of ] ogs
Organizing Teleconferencing and Video-Conferencing
3.5 Identifying and Applying Software for Managing Disability Specific Problemg

s¢ of AUdm~Visu31
of Availabe Software(
Or

g Computer Software and Enabun

Course Work/ Practical/ Field Engagement (any Two of the following)
L. Develop a script on any top
the selected topic to prepa

Il Prepare a PPT by insertin
II1. Create your emaj] accoun

ic of your choice. Conduct an interview with a

re an audio or video program of 15 minutes durat
g photos and videos on a topic of your choice
t as well as design a blog

0 eXpert o
ion

Essential Readings

* Abbot, C. (2001). ICT: Changing Education, Routledge Falmer.

* Florian, L, & Hegarty J. (2004). ICT and Special Educationa] Needs: A Tool for
Inclusion. Open Um'versity Press, Maidenhead.

Suggested Reading
¢ Kozma, RB. (2003). Technolo

R(»‘I“H.Hd.Splﬁd. Curriculum
15 May 201
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GENDER AND DISABILITY

Course Code: B 10(F)
Credits: 02

Contact Hours: 30
Marks: 50

Objectives

Adter completion of this course the student-teachers will be able to

o Develop an understanding of human rights based approach in context of disability
o Explain the impact of gender on disability. ' '

o Describe the personal and demographic perspectives of gender and disability.
o Analyse the issues related to disabled women and girl children.

Unit 1: Human Right-based Approach and Disability 6 Hours

1.1 Human Rights-Based Approach: Concept and History
1.2 Principles of Human Rights-Based Approach

- Equality and Non-Discrimination

- Universality & Inalienability

- Participation and Inclusion

- Accountability and Rule of Law
1.3 Elements of Human Rights System

- Legal Framework

- Institutions

- Development Policies & Programs

- Public Awareness

- Civil Society
1.4 Advantage of Human Rights-Based Approach
1.5 Implications for Disability

- Empowerment

- Enforceability

- Indivisibility

- Participation

Unit 2: Gender and Disability 10 Hours

2.1 Sex & Gender: Concept & Difference
2.2 Impairment & Disability: Concept & Difference
2.3 Gendered Experience of Disability

- Public Domain: School and Outside School

- Private and Familial Domain

. Normalization and Social Role Valorisation \ 7 .
2.4 Gender and Disability Analysis: Techniques ar d\Strategies Qy\ /
2.5 Psyche and Gender: Implications for Teaching ) A
Q

Ed.C
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Unit 3: Women and Girl Child with Disability 0,

3.1 Inclusive Equality
= Access to Family Life
- Access to Education, Vocational Training and Employment
- Access to Political Participation
3.2 Factors Contributing to Disability
- Gender-Based Violence in School and Within Family
- Traditional Practices
3.3 Sexual and Reproductive Health
3.4 Teacher’s Roje in Promoting Gender Equality
3.5 Gender Critique of Legislation, Government Policy and Schemeg

Practicum/Field Engagement

L Study the cage of a woman with disability and submit 5 report
II. Review selected paper/s authored by women with disability
L Condyct , gender analysis of 5 selected disability Act/Policy

Transaction

o Meekosha, H. (2004), Gender and Disabi]ity. S
* OBrien, J & Forde C (2008) i
fien, J, , C, - Tackl; i isi
Achievement. Dunedip Academic Pregg, Edingfrg'h = Inequahly, Ralsing hd
o Ridgcway, C. L (2011) Frameq b |
, Y Gender- i
Mo Word S, University e, N I;:))X Gender lnequahty Persists i the

. Samuels, E. (2014). Fantagjeg of Identifjon: i
Now e dennﬁcanonz Dlsabih'ty, Gende

R —— e —
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rs
Suggested Readings
» Beeghley, L. (1999). Angles of Vision: How to Understand Social
problems, Westview Press. Boulder.
* Purkayas(ha, D. (2010). Economic Growth, Intra-Household Resource Allocation and
Gender Incquality. Atlantic Economic Journal, 38(4), 465-466.
n Drobnic, S. (2010). Dividing the Domestic: Men, Women, and Household
work in Cross-National Perspective. Stanford University Press, Stanford.
l"4
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BRAILLE AND ASSISTIVE DEVICES

Credit: (7

~ N e B '0 (:
Course Code: B 10(G) Margg, 50

Contact Hours: 30

Introduction . Y
g and writing for the blind along with jt INVenty,

‘ € f readin N ;
Braille, the embossed system o d oppo Munities for

Louis Braille (1809-1852), has opened a wide range of avenues an

a plethora of devices are now . ' 3
education in a]] school-subjects as also skills of independent living and e

This course familiarizes the student-teachers with the importance and Operationa] aspects of
Braille, which hag Stood the test of time ang competition for the last about 185 years. 1 also

It is hoped that through the study of the course, the learners wil] be motivated to know more

Objectives

After completing the course the Student-teachers will be able to

® Get basic information on bpes and Significance of differeny Brajjle devices.

* Get acquainted vy, the ppes and Significance of basic deviceg relating 1,
Matlzematics, Science, Geography and Loy Vision 4 also op Sources of the;y
availability,

Unit 2. Braille Devices .. Types, Description, Relevance
2.1 Slate and StyJyg
2.2 Braille Writer

)5 Electropje Deviceg... Note takerg and Refreshab)e Braille Displays
24 Brajle !imbosscrs

2.5 Braij)e '!'ranslariun Soﬂwarc

ey li‘i:‘d.S‘pl Ed, (furriuxlum
1S May 20 5 Page v




nit 3: Other Devices - Types, Description, Relevan
ce

3.1 Mathematical Devices: Taylor Frame and -
Types ypes, Abacus, Geometry Kit, Algehr
) z a

3.2 Geography: Maps--Relicf, Embos
» lmbossed,
1.3 Science Material Models

3.4 Low Vision Atds--Olalic;ll, Non-Optical, Vision Traini -
3.5 Schemes and Sources of Availability aining Material

Course Work/ Practical/ Field Engagement (Any Two$
Each Student-Teacher will

: (l;bsewe at k?ast five devices in use in at least five school periods
, . Draw em-wise price lis ,
2 o ea ' rup an item-wise price list of at least ten devices from different sources
c. ea ion — i :
‘p - pr.esent‘atlon Oral/ Powerpoint — on the relevance of Braille for chi
with visual impairment. e for hidren
d. Prepar ilabili
pare a. report on the availability and use of Mathematical devices (at least two) in
one special school and on inclusive school.

l i 1 . p lcal de 1ces f()r C]’llldren I’.h

Essential Readings
e A Restatement of the Layout, Definitions and the Rules of the Standard English
Braille System (1971). The Royal National Institute for the Blind, London.

e Ashkroft, S.C., & Henderson, F. (1963). Programmed Instruction in Braille. Stanwick
House, Pittsburgh.
o Lowenfeld, B. (1969). Blind Children Learn to Read. Charles C. Thomas, Springfield.

e Mani, MN.G. (1997). Amazing Abacus. SRVK Vidyalaya, Coimbatore.

.2 A « Manual on Bharti Braille (1980). NIVH, Dehradun.
e Olson, M. R. (1981). Guidelines and Games for Teaching Efficient Braille Reading.
AFB, New York.

e Proceedings: National Conference on Past and Present Status of Braille in

India(2001). All India Confederation of the Blind, New Delhi.

Suggested Readings
e Hampshire, B. (1981). Working with Braille -
Communication. UNESCO, Geneva.

o Kusanjima, T. (1974). Visual Reading and Braille Reading. AFB, New York.

. Mani, M.N.G. (1992). Techniques of Teaching Blind Children. Sterling Publishers,

New Delhi.
Mellor, M. C. (2006). Louis Braille
Boston.

A Study of Braille as a Medium of

Touch of Genius. National Braille Press, \/

Curriculum
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ORIENTATION AND MOBILITY

Credit. 02
Maryg, 50

Course Code: B 11(A)
Contact Hours: 30

Introduction

Movement with independence in the environment has l?een stated to be one of the méjf’r
challenges of vision Joss, In order to facilitate their meanm.gful empowerment, the{'efOre, it
necessary to provide students with visual impairment s}qlls anfl techniques whjch, enable
them to cope with thege challenges, Developments, especially dur'mg and after Wo{Id War' I
have led to the emergence of a large variety of such strategies, skills and technologies, which
are covered under the discipline titled Orientation and Mobility.

So, the present course carrying the same title introduces the learners to various crucia] aspects
of this vita] subject. It jg hoped that through the study of the course, the StUdent-teachers
would be in a better posit

independent movement. It woylq also enable them to get insights into basic ski]l and
Components esgentja] for meaningful orientatjop and easy and 8racefu] movement for the

visually Impaired,
Objectives
After completing the coyrge the Student-teacherg will be able to

* Describe the hature and scope of O&M as g5, the O&M related responsibilities of
the specig] teacher,

* Acquire pagsi, knowledge of human gy g, lechniqyeg,
* Describe Pre-cane and cope travel skills ang devices,

1.1 Orientation and Mobility - Deﬁm’tion, Importance and S
1.2 Basic Tcrminologies Associated with 0&M: Trailing, Landmayy,

2.] Grip
2.2 Stance
23 Hang Posilion

RC| B.Eq Spl.Iig (furriculum
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24 gpeed Control
2.5 Negotiating: Narrow Spaces, Seating Arrangements, Staircases, Muddy paths

Unit 3 pre-Cane Skills

3.1 Upper and Lower Body protection

' 3.2 Room Familiarization
3.3 Using Oral Description for Oricntation

3.4 Search Patterns
3.5 Building Map Reading Skills

Unit 4: Cane Travel Techniques and Devices

A 4.1 Canes -- Types, Parts, Six Considerations
4 Cane Travel Techniques: Touch Technique, Touch and Drag Technique, Diagonal

Cane Technique
4.3 Use of Public Transport
44 Asking for Help: ‘When and How

4.5 Electronic Devices, Tactile and Auditory Maps -- Description and Uses

Unit 5: Training In Independent Living Skills

5.1 Self Care, Gait and Posture

59 Personal Grooming

5 3 Eating Skills and Etiquette

5 4 Identification of Coins and Currency Notes
5.5 Basics of Signature Writing

Course Work/Practical/ Field Engagement

Undertake any two of the following

a. Act as a sighted guide in different situations/settings.

b. Prepare a list of canes and other devices available with various sources along with

prices.

¢. Undergo an experience of movin
(about 200 words).

d. Make a short PowerPoint/ oral
O&M for the visually impaired.

¢. Draw up a list of important clues/cues
can use in the school.

g under a blindfold for a few minutes and describe it
presentation for about 5 minutes on the importance of

/landmarks which the visually impaired student

Press, New York.
o Cutter, Joseph (2006). Independent MOVWT and Fravehin Blind Children.IAP,

" “\ N / Essential Readings
\ v
\\Vk « Blasch, B. B, Weiner, W. R., & Welsh, R. L. (1997). Jiqundations of Orientation and N~
Mobility (2nd ed.). AFB /

' Wh Carolina.
) RCI B/d.Spided. Curriculum d ’/ s
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B.A. (2001). Imagining the Possibi“ties; Crea“‘,e
DL & Petersmeyer, B.A.

* Fazzi, ty Instruction for Persons who are viSllally

Approaches to Orientation and Mobili
Impaired. AFB Press, New York. ' . ide for Us.
) ;d R. C. (1993). Mobility Skills for Blind People: A Guide or Use in Ryry
* Jackle, R, C. : _
Areas. Christoffe] Blinden Mission, West Sussex.“ —— —_—
* Knott, NI. (2002). Teaching Orientation and Mobility in the ; or’g
Companion. AFB Press, New York. 3 .
* Smith, A J. & Geruschat, D, R. (1996). Orientation and Mobility for ChJJdren and
Adults) with ,Low Vision. In A. L. Com & A. J. Koenig (EdS.\)(, F;)undatlons of Low
Vision; Clinical and Functional Perspectives. AFB Press, New York.

Suggesteq Readings

* Dodds, A (1986). Mobility Training for Visually Handicapped People. Croom Helm,
London,

e ———
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C()MMUNICA'I'I()N OPTIONS: ORALISM

Course Code: B 11(B)

Contact Hours: 30 Credits: 02
Marks: 50
Introduction

Communication, language and specch |

1ave always been at the i
e ; _ — . centre stage when education of
children with deafness is being discussed. Without going into much of judgemental

discussions i the direction of “cither — op options o be the ‘best’, this syllabus intends t

expose the student-teachers to all the dominant options. However ’over ax)ald aab(fvlcnt;r:: ssaiz
e offered through compulsory courses, this optional course :)ffers the student-teachers
an additional opportunity to sharpen the skills in one of the categories of options. This is
expected to emphasize use of appropriate options rather than advocating one an;ong the

many. Moreover, leaming this optional course s also expected to provide wider career
choices for the student teachers.

Objectives

After leaming this course the student-teachers will be able to

* Discuss the Aural Oral Options with reference to persons with hearing impairment in

the context of India.

*  Discuss the relevant issues like literacy, inclusion and training with reference to
Oralism /Oral Rehabilitation.

*  Exhibit beginner level hands on skills in using these options.

* Motivate self to learn and practice more skills leading to linguistic adequacy and
fluency to be used while developing spoken language in children with hearing losses.

Unit 1: Understanding Hearing Loss in Real Life Context

1.1 Basic Awareness on Paradigms of D/Deafness (Medical and Social)

1.2 Basic Awareness on Deafness and Communicative Access: Challenges and Concerns

1.3 Basic Awareness on Autonomy, Inclusion and Identity with reference to Oral
Options

1.4 Oral/ Aural Verbal Options and Realistic Expectations of Family and Teachers

1.5 Importance of Neural Plasticity and Early Listening Opportunities

Unit 2: Advance Understanding of Oral Options

2.1 Difference Between Uni Sensory and Multi Sensory Approach in Oralism

2.2 Oracy To Literacy: Why and How

2.3 Speech Reading: Need, Role and Strategies in All Communication Options

2.4 Training and Guidance on Aural Oral Practices for Families and Tuning Home
Environment: Current Scenario, Importance And Strategies

2.5 Tuning Mainstream Schools/Classrooms for Aural Oral Communication: Do’s and

Don’ts

.Ed.Sp)#d. Curriculum
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for Oralism
Unit 3: Skill Development Required

Goal Setting in Listenin, «
. Exposure to ‘ 8 Sk
Practicing Interpreting Audlogram;T a?:ing to Young Children) and Age A P"’priat
3.1 Practic ) . ‘ Q
3 o Addressing ‘ age. Turn Takin
e MQ':‘créls]‘;k(iren Using Appropriate Languag g ang By
Discourse with | |
Lot Skills in Verbal Communication: Spontaneous COnverS
3.3 Practicing Fluency .
o Read"l]lg' / Narrations/ Jokes/ Poems/ Nursery Rhymeg
. ills in Story Telling ! oning and Specch Ty
34 Pracn‘cmg Sk'?lS " d Assessing Auditory Functioning and Sp ect
3.5 Ongoing Monitoring an for the Pupose (Checklists
Reading Model Formats Used fo
Developmental Scales)

aﬁo;m’

lopmepry.
Recordiy, gs,

ach
Unit 4: Skill Development Auditory Verbal (AV) Appro

4.1 AV Approach: Meaning, Misconcepts and Justification

4.2 Stages of Auditory Hierarchy

4.3 Understanding Listening Strateg
to Listening Environment

4.4 Reading Model Plans and Observin
4.5

ies, Techniques of AV Approach and Their Relatiop

g a Few Weekly Individual Sessjong

Developing Instructional Materia] for AVT Sessions Linking Listening, Language
and Cognition

Communication Policy and Fulfilling

Prerequisites

5.4 Resource Mobilization po Listening Deyjces: (ADIP, Organjzeq Charity, CSR,
Fund Raising Events, Wep Based Fupg Raising)

5.5 Reflectiong On The

Course Work/ Practical/ Fielq Engagement

L Watching Vigeo

s of Individual'Sessions and Classroom Teaching
II. Role Play and Dramatization

1. Developing Learning Materi

Language ang Cognition
v, Recording Sejt ies / Poemg ap
V. Intcracting [ 1

: & Raphae]
) Lippincoyy Williamg

) LaWrence J.
aAnd Wilkin

(200s), Speech
S: Philadelphia,

RCI E.F:d.spl.mTumcumm
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Dhvani (English), llalvidyalaya Publication (i
g s ne
Estabrooks, W. (2006), Auditory-Verhal Tl "
er

DC. apy and Practice. AG Bell, Washington,
[} HC“CI‘. R. (1999) Mn“agi“g Cha
L hange, Dk Publishing, New York
o Ling, D. (1990). Acoustics, Audition A . § '
International, Alexandria. " Aand Speech Reception. Auditory Verbal
e Paul, P. V. (2009). 1.
. ( . ) Anguage and Deafness. Jones and Bartl
o Communication Options and Stud i i, Boson
of India, New Delhi. dents with Deafness (2010). Rehabilitation Council
Suggested Readings
o Chaney, A. L., & Burk, T. L. (19 ;
y y O y ko . 98 ; T | ‘ . . .
Allyn and Bacon, Boston. ). Teaching Oral Communication in Grades K - 8.
e Cole,E.,&F ; : :
Talling, B t}iexer" C. (%(?10). Children with Hearing Loss: Developing Listening and
g, irth to Six. (2™ Ed.).Plural Publishing Inc, San Diego, CA.
* Dhvani (Marathi). Balvidyalaya. Cym Publication, Chennai.
» Directory of Rehabilitation Resources for Persons with Hearing Impairment in India.
(2000). AYINIHH Publication, Mumbai.
o Establtooks, W., & Marlowe J, (2000). The Baby is Listening, A. G. Bell Association,
Washington D.C.
o Estabrooks, W. (2001). 50 Frequently Asked Questions (Fags) About Auditory-
Verbal Therapy. Learning to Listen Foundation. Washington, DC. ‘
o Heller, R. (1999). Effective Leadership. Dk Publishing, New York.
e Heller, R. (1999). Managing Change. Dk Publishing, New York.
o Ling, D. (1989). Foundations of Spoken Language for Hearing Impaired Children.
g lmp
A.G.Bell. Washington D.C.
o Ling, D., & Ling, A.H. (1985). Aural Habilitation: The Foundations of Verbal
Learning in Hearing Impaired Children. A.G. Bell Association, Washington D.C.
o FEdgar, L. L., & Marguerite, S. (1963). Play it by ear! : Auditory Training Games.
John Tracy Clinic Publication, Los Angeles.
o Resource Book on Hearing Impairment. AYINIHH Publication, Mumbai.
o Unpublished Dissertations and Thesis on Profiling Communication Options in Special

Schools in India.
&
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COMMUNICATION OPTIONS: MANUAL (INDIAN sy
LANGUAGE)

: . Credits; 0
Course Code: B 11(C)

Marks, 50
Contact Hours; 3¢

Descripe Manual optipn in the light of issues like language, Culture qng identify,
Exhip;,

Mmanyq/ Options,
*  Motivgse Self 1o legry and practice more skjjls leaa’ing 10 linguiss;, adequacy and
Sluency, ‘

Unit 1; Understanding Deafnegs i, Real Ljfe Context

L1 Basjc Awareness of Paradigm of D/Deafness (Medicg)
2 Basic Awarenegg of Deafnegg and Commypj

Basic Awarenegg on Deafpegg with

Minority Status, Dea Gain, Literacy and Inclusion

1.4 Basic Awarenegs of Difference pe €en ISL, ang ISS; Mythe

- hs anq Factg
1.5 Importance of Neura] Plastxc:ty and Early Language Opportun itieg

and Socia)
cative Challenges / Concerng

eference to ture, Language, Identity,

2.1 Use of Simcom ang Educational Bilinguah'sm in Indjap Sc

2.2 Challenges Prerequisites and Fulﬁ!ling Prerequis

2.3 Moniton'ng and Measun‘ng Deve|
Expressive Mode

2.4 Training and  Guidanee for Famiy;
Scenariq and Strategieg

!{_(“I IIIid.Spl,Rd. ({uriculum
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7.5 Tuning Mainstream Schools/('|

ASSTO0MmE -
Do’s and Don’ts srooms for

Students Ui
lents Using Manual Communication:

R " \'1 ’S H WO .
Unit 3: ISL. Skill Development: Middie Order Receptive and F
, nd Expressive Skills

3.1 Practicing “Motherese’ (Tuning
Appropriate Discourse with (‘.hnar
Eye Contact

3.2 Practicing Natural Signing in S

Icing Natural : g 1n Short Coy )
ractic DA ommon Conversati
3.3 Practicing Natural Signing in Slorics/l’()cms/Narmti(r);:‘/I;szcq

3.4 Practicing Natural Signing in Dj
2 ' al digning 1n Discussi SRR : :
P cussing Emotions, Expansion of Ideas and Current

3.5 Practicing Group Dynamics

1o "
Cn’mguagc to Suit Young Children) and Age
with Appropriate Language, Turn Taking and

fo Unit 4: ISL Skill Development: Towards Higher Order Receptive and Expressive Skills

iéli)eam.in.g toSExpress Gender, Number, Person, Tense, Aspect

.2 Practicing Sentence Types: i edlectin i

ot THeg e ypes: Affirmative, Interjections, Imperative and Interrogative
43 Practlci}lg Sen}ence Types: Simple, Complex, Compound

4.4 Obsem.ng stlng ISL in Classrooms — Social Science

4.5 Observing Using ISL in Classrooms — Science / Mathematics

Unit 5: ISS/ ISL Skill Development and Course Conclusions

5.1 Practicing Markers (Local Language)
5.2 Practicing Syntax in Conversations and Discussions
5.3 Observing Using ISS/ISL in Classrooms for School Subjects
5 4 Resource Mobilization for Skill Development Training (Organize
CSR, Fund Raising Events, Web Based Fund Raising)
5.5 Reflections on the Course: From Theory to Practice to Initiating Change

d Charity Sources,

Course Work/ Practical/ Field Engagement

r" = . 1. Watching Videos of Individual Sessions and Classroom Teac

: IL Role Play and Dramatization in ISL

1l Developing Learning Material for Facilitating
and Cognition

IV. Recording Self Narrate
V. Interacting with Deaf for Pra

hing of Signing
Connectivity among Signing, Language

d Stories/ Poems and Writing Reflections
cticing Expansion of Ideas

Essential Readings
Communication Options and Students with Deafness.

of India, New Delhi.
Heller, R. (1999). Managing Change. DK Publishing, New York. \

ISS Learning Material and Dictionaries /
o« Paul, P. V. (2009). Language and Deafess. Jones and Bartlett, Boston. i

Teaching Learning ISL Material (‘%ﬁloped at AYJNIHH, Mumbai, SRKYV,

.
Coimbatore and NISH, Trivandrum
£ p ,//,
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¢ in Indo-Pakistan. John Benjaming Pup, Co
Sign Languag

Zeshan, U. (2000).
Philadelphia.

Suggested Readings

———
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V. A. (1987). Developing writ}:enDlitefrag, in eag
' 3, B 2 ican Annals of the cal, 132(1), 46.
A"a"‘ats‘;~ . IT;nalym'ng sign language, American
children throug 4

. inograd, P., & DeVille, G. (1994). Deaf children reading fab]eg.
Andrews, JF,, Winograd, P.,

3), 378-386. . (2019), Y
ll))eaﬁ 11139((} )N Bhattacharya, T., Grover, N, & Randhawa, SPK. (2 ) Indian
C\"yc y O N, ?

S‘g” La guag . Orient BlackSwan, Hydera ' . . . '
1‘ 1 lny 0: Ree(:;bl]l;tlon RCSOUI‘CCS for PCI'SODS with Hearmg Impalmlent In Ind]a'
Direc 0

Press, Washingtop D.C.

Heller, R, (1999), Effective Leadership. Dk Pubh'shing, New York,

Huddar, 4 (2008).Language and Commum'cation. DSE Manuals. Rehabilitation
Council of India, New Delh;,

e B, Lidde 5 g Brting, ¢, (199, Unlocking
for Achieving Access jp Deaf Language, Merican Annalg of the Deaf
Lewis, Reny B. & Doorlag, Donalq H. (1999 ]
In Generg) Educatjo, (,'lassr()oms. Pfenl'ice Hal] Inc, New
oA, Vo, M. & de gang o (1985). An introgyey t I
v‘ancly of Indiay, Sign I,nn;{ungC. Gallaude[ R Search | ; on to the Banga ore
Gallaygey Researey, Ins[ilulc, Wushmglon, b Nstitute Monograph No. 4,




o V¥ S'SIL“R’ M'M,"FWWWM‘ J, & De Santis, S, (1981). An Introduction o Indian
Sign Language: ocus on Delhi. All Tndia Federation of the Deaf, New Delhi
., Websites for Signed Dictionaries.

. Woodward, J.. (1993). The Relationship of Sign Language Varieties in India, Pakistan
and Nepal. Sign Language Studies, 78, 15-22.

b\ fﬂ

\
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AUGMENTATIVE AND ALTERNATIVE COMMUNICAT]()N

Credits: 0
Course Code: B 11(D)

Mars. 50
Contact Hours: 30

Objectives

The Student-teachers wil] pe equipped with a basic knowledge of AAC, AAC Systems, AAC
assessment, programme planning and Strategies:

Unit 1; Organizational frame work for Communication:

' ication
1.1 Normal development of speech, language and communica : ‘
«¢ Factors that influence communication, speech and language in relation to each other
1.3 Levels of Communication jp children
131 F unctional (Emergent)

132 Situationa] ( Context Dependent)
133 i Independent ( Creative)

Unit 2: Bagje Principles of A5 C interventions:

2.1 Child - Chilg capacity

2.2 Child Capacity and copteyt
23 Working towards symbolic expression
24 Commum'cation skills and

25 Functiong

Unit 3: Areas of AAC Assessment:

3.1 Sensory areag

3.2 Cognition » CoMMmunication gpg language

3.3 Posture and Positioning, Motor Planning apq contro]
Scanning

35 Environment, Interaction &Symbolg

Unit 4; Context of Communication:

4.1 Partner /skills » user skills and environmen;t

42 Competency development . types of Competencieg and
4.2.1 Linguistic Competence
4.2.2 Operationa] Competence
4.2.3Social Competence
424 Strategic competence

its development

cation tog)g and Accegg Mode;
ystems

RCI B.Ed.Spl.Eq. Curriculym
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/ 5.1.1 No Technology
5.1.2 Low Technology
5.1.3 High Technology
5.2 Access to communication charts - hand, fi
5.3 Access to devices: ’
5.3.1 Switches - hand switch |, blow switch. i
, switch, infrar .
/ 5.3.2 S.oﬂwarc -scan mode combined Wi:h‘,a I:\Lriatlcld devices ete
| 5.4 Selection of AAC switch
| ‘ 5.4.1 Child competency and environment
| 5.4.2 Design, Access, Motor, Devices
1' 5.5 Challenges in the development of AAC i
‘ and Lite
! 5.5.1 Grammar ; spelling Literacy
5.5.2 Building Vocabulary: and richness of language

ngcr, cyc pnin'

‘ 2 5.5.3 Motor expression

/ Suggested Reading:

Q ‘ //I_lCI B.Ed.Spl.Ed. Curriculum

15 May 2015 %\/
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e

Silverman, F.H. (1994).Communication for the Speechless (3" Edn.). Allyn & Bacon
Boston. : ’

David R.. Be.ukelman, D: R., & Mirenda, P (2013). Augmentative and Alternative
Communllhcatlon Supporting Children and Adults with Complex Communication
Needs (4" Edn.) Brookes Publishing Co. Baltimore.

Lynch, C., & Cooper, J. (1991).Early Communication Skills: Practical Activities for
Teachers and Therapists, Speechmark Publishing Ltd, Bicester, Oxon

Warrick, A., & Kaul, S. (1997). Their manner of speaking: augmentative
communication for children and young adults with severe speech disorders, Indian

Institute of Cerebral Palsy, Kolkata

Communication, compiler: T.N. Southgate. BA, Ormerod School, Oxford, Editor
,G.M. Cochrane MA, FRCP, Equipment for Disabled People , Mary Mariborough
Lodge, Nuffield Orthopaedic Centre, Oxford 0X3 7LD :

Tina, D., & Mike, D. (1997).Literacy Through Symbols: Improving Access for
Children and Adults, David Fulton Publishers, London.

McCurtin, A., & Geraldine, M. (2000). The Manual of AAC Assessment. Speechmark

Publishing Ltd., London.
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MANAGEMENT OF LEARNING DISABILITY

Credits: 02
Course Coge: B11(E) ' Markg. 50
Contact Hours: 3¢

Introducrion

. istics of Children y;
This course wijj Provide an understanding of tf'w: types and Chamcflelnisnclude assessmen‘:/m;
Leaming Disabilities and their associated condition, The course wi 0

After Completing the course the student-teachers wi]| be able to

*  Explain the concept, causes gng characteristics of learning disabilities.
* Discys different bpes of learning disabilities qnd iz associated conditiong
. Develop teacher made assessment test in curricular greqs.

® Plgp approprigte leaching Strategies qg per the specific needs of children vy,

Unit 1; Learm'ng Disabilities, Types

L1 Verba] learning disabilities: Dyslexia, Dysgraphia, Dyscalculija,
12 Non-verba] learning disabilitieg

1.3 Languagc Disordersg

1.4 Associateq Conditiong: ADHD & App

1.5 Emotiona] & Behaviora] problems,

Unit 2; Assessment of Basic Curricula,r Skills

2.1 Assessment of Readinegg Skills

22 Assessment of Reading, Writing and Math skills
2.3 Teacher made test

24 Standardized Tests: Need, Types & Purpoge
2.5 Interpretatjop of Test report

3.1 Language skills
32 Reading

3.3 Writing

3.4 Maths ski|js
3.5. Study skills

\
RCI B.Ed.Spl Ed. Curriculum
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Transaction

This activity-based approach shoulq allow t}

celf-facilifate. The student-teachors g be given expr P back and aflow the stucent-teachers to
o N expericn

schools, resource centres ete, for eXposure ¢¢ in the various settings such ag clinics,

to actual
collaborative methods, must be used for lransactj essment. Discussions, debates, simulations
ansaction, ' =

"¢ teacher to gle

Course Work/ Practical/ Field Engapement

o Prepare of checklist for screening 1D

» Develop teacher made assessment test in

» Plan appropriate teaching strate
learning disability

any one curricular area for a given child
as per the specific needs of a given child with

gies

Essential Readings

B M, &
o Bauer, 11\ M., & Shea, T M. (2003). Parents and schools: creating a successfu
partnership for students with special needs, Merrill Prentice Hall, New Jersey.

e Myklebust, H.( 1983). Progress in Learnin

g Disabilities, Guene and Stratton, New
York.

* Reid, K. (1988). Teaching the Learning Disabled, Allyn and Bacon, Baston.

Suggested Readings

* Baca, L. M., & Cervantes, H.T. (2004).The Bilingual special education interface.
Pearson. New Jersey

* Browder, D. M. (2001). Curriculum and assessment for students with moderate and
severe disabilities. The Guilford Press, New York

e Brunswick, N. (2012). Supporting dyslexic adults in higher education and the
workplace. Wiley-Blackwell, Malden.

¢ Fitzgibbon, G., & O'Connor, B. (2002). Adult Dyslexia: a guide for the workplace.
John Wiley & Sons, Ltd., London.

* Gribben, M. ( 2012). The study skills toolkit for students with dyslexia. Sage
Publication, London.

A
'y

e Karanth, P., & Rozario, J. (2003). Learning disabilities in India: willing the mind to
learn. Sage Publication, New Delhi.

e Martin, L, C.( 2009). Strategies for teaching students with learning disabilities.
Corwin Press, California.

e McCardle, P., Miller, B., Lee, J, R,, & Tzeng, O, J.L. (2011). Dyslexia across (]
lahguages. (orthography and the brain-gene-behavior link ).Paul H. Brookes, )
Baltimore.
\,‘/\/ e Shula, C. (2000). Understapdjng children with language problems. Cambridge, New

York.
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Prakash, P. (2008). Education of exceptional children: challenges ang Stratrgie,
* Prakash, P, - b

i ishers, New Delhi. ) .
Kanishka publishers R. (2000). Education of children with speqig neeg

* Reddy, G. L, & Ramar,
Discovery Pub., New Delhi. o ‘ .
* Thapa, K. (2008) Perspectives on learning disabilities in India. (Current Practices gpq

Prospects). Sage Publication, Los Angeles. ‘ o
(2002). Understanding learning disabilitjeg . a

Trusdell, M. L, & Horowitz, 1. W. :
" o, parents, teachers, professionals, advocateg and other

parent guide and workbook : for o P : ) o
Who work with, or come in contact with, individuals with learning disabilitjeg

Maryland, York Press.
* Wong, B, & Butler, D.
Academic Press, Amsterdam.

L. (2012). Learning about learning disabilities.Elsevjer
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~

CATIONAL,’
YO AL TRAINING, RANSITION & jop PLACE

MENT
Course Code: B 11(F)

Contact Hours: 30

Credits: 02
Marks: 50
Objectives
After completing the course (e Student-teachers wi 1 bl
i € able to
o Develop ; '
op an understandmg of vocationg| education & iy relev, g
e Carry out vocational assessment qn e

* Plan for transition from School to
o ldentify various avenues for job placemeny
» Facilitate PWD’s in making choice of vocational trades

* Acquire the concept of independent living and empowerment

Unit 1: Fundamentals & Assessment of Vocational Rehabilitation

1.1 Deﬁ.niti(.m, meaning and scope of Vocational Education

1.2. Legislations, policies, agencies, schemes, conc
respect to employment

1.3. Approaches and models of Vocational training

1.4. Assessment, Evaluation of Generic skills & Specific job skills using various tools
1.5. Approaches & Principles of vocational assessment

essions & benefits for PWDs with

Unit 2: Vocational Transition & Curriculum Pianning

2.1. Concept, meaning, importance of transition

2.2. Vocational transition models

2.3. Transitional Planning at pre-vocational & post-vocational level
2.4. Development of Individualized Vocational Transitional Plan
2.5. Development of Vocational Curriculum

Unit 3: Process of Vocational Rehabilitation & Placement

3.1. Types of Employment Settings

3.2. Process of Job Placement & Creation of Need-based Employment Settings
3.3. Adaptations, Accommodation, Safety Skills and First Aid

3.4. Self Advocacy & Self Determination Skill Training

3.5. Equal opportunities and attitudes towards persons with disabilities

Hands on Experience

* Developing curriculum on any vocational skill Y
¢ Administering any vocational assessment tool

Visit to any vocation Institution

pl.Ed. Curriculum
15 May 2015
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Suggested Readings gramg

ition Proy, p
. Successful Transi > Pathy,
McDonnell, J., & Hardman, M;'[()Z?,igpmental Disabilities, Sage Publicatjp, o
o tual and De

. s Log

for Students with Intellec

i Education, Transit'
Angeles. iculum for Vocational 1on op
Curriculu : .
. Rao L.G, (2003). - Series -2, NIMH pyy
. :3( . ATr}; flfen:il Retardation from School to Work
ersons wj

. f P S W- h Mental Retardati f
T‘ it n o erson, ]t OH Om
L] ty | l A ; 2001). ransit1o I
Kut s A .’y & Rao, Wy (

ot d.
School to Work - A Guide, NIMH Publications, Secunder: aba

inciples of Vocationa] Training, Part
* » & Kutty A.T. (2006). Princip : . i ,
34\3112012?\(42?)'8},&::,;3? Reltxt:biﬂtation Council of Indja, Kanishka PUbhsher, New

Delhj. o . |
* Raog, v (2004), Vocationa] Education, AP.H. Publishing Coxporatlon, New Delp;.
* Wehmeyer M L (2007). Promoting Self-Determination in Sstudents Wwith

Ca“()ns

]
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AREA - C

DISABILITY SPECIALIZATION
COURSES

Institutions / Organizations offering B.Ed.Spl.Ed. are expected to decide on Specific
Disability Area for Specialization out of VI/MD/DB

C12 | Assessment and Identification of Needs T
C13 | Curriculum Designing, Adaptation and Evaluation /_j
Cl14 | Intervention and Teaching Strategies ’
C15 | Technology and Disability I
C16 | Psycho Social and Family Issues ]
)
Y/ <

>

\ & ~ V /1
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Disability Specialization

VISUAL IMPAIRMENT

Visual |m :
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